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ABSTRACT

The present research investigated the association between emotional resilience and well-
being among secondary school teachers, with particular attention to the extent to which
emotional resilience influences teachers’ well-being. The study adopted a correlational
research design and focused on a total population of 8,911 secondary school teachers
working in the Lahore division. From this population, a representative sample of 395
teachers was drawn using a multi-stage random sampling technique. Data were obtained
through two adapted instruments, both structured on a five-point Likert scale to ensure
consistency in measurement. For statistical analysis, several inferential methods were
applied, including the Pearson product-moment correlation coefficient to determine
relationships between variables and linear regression to assess predictive influence. The
analysis demonstrated a statistically significant and positive relationship between
emotional resilience and well-being, signifying that higher levels of emotional resilience
contribute directly to improved well-being among teachers. Overall, the study highlights
the critical role of emotional resilience as a determinant of teachers’ psychological and
professional well-being. Consequently, it recommends the cultivation of resilience-
building practices and interventions within educational settings as a means to support and
strengthen teachers’ capacity to cope with professional challenges and enhance their
overall quality of life.
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Introduction

The growing concern of scholars and practitioners with education particularly in relation
to teachers and their pedagogical practices stems from the recognition that the
advancement of society is fundamentally dependent on a well-structured and effective
educational system. Within this system, teachers serve as indispensable and adaptable
agents whose performance significantly influences educational outcomes. Consequently,
it is imperative to continuously examine the factors that enhance their professional
effectiveness. This study specifically centers on the construct of emotional resilience in
teachers, which can be understood as their inherent ability to endure, regulate, and
effectively manage emotionally demanding circumstances. Teaching as a profession
inherently involves what is termed “emotional labor,” which refers to the process of
managing one’s emotions and outward expressions to align with institutional
expectations, particularly within the realm of interpersonal interactions. Teachers are not
only responsible for transmitting knowledge but are also tasked with motivating and
engaging students including those who may demonstrate disinterest or resistance toward
learning. Such responsibilities often create a mismatch between the emotions teachers are
expected to display and the emotions they genuinely experience, resulting in what is
known as emotional dissonance. This emotional dissonance is recognized as a key
contributor to stress, fatigue, and burnout in the teaching profession. In addition,
educators frequently confront challenges that extend across personal, professional, social,
and psychological domains. These include persistent misunderstandings, emotional
exhaustion, diminished motivation, feelings of isolation, and heightened stress. Fulfilling
both explicit and implicit behavioral expectations requires substantial cognitive and
physical effort, which, in turn, elevates their susceptibility to stress-related difficulties
and professional burnout. Within this context, emotional resilience emerges as a critical
protective factor. It is broadly defined as the capacity to generate positive emotions while
simultaneously recovering swiftly from adverse emotional experiences. As a core
dimension of psychological resilience (Conway & McDonough, 2006; Davidson, 2000),
emotional resilience enables teachers to engage in emotionally oriented coping strategies
those involving the regulation of one’s emotional responses during periods of strain.
Such adaptive mechanisms are instrumental in restoring and sustaining equilibrium in
emotional functioning when individuals are confronted with significant life or
professional stressors (Zhang & Lu, 2010).

Emotional intelligence is considered an inherent human attribute. It has been defined as
“the ability to perceive, evaluate, and express emotions with accuracy; to access or
generate emotions that facilitate thinking; to understand emotional information and
knowledge; and to regulate emotions in ways that promote emotional and intellectual
growth” (Mayer & Salovey, 1997). Scholars such as Goleman (1995), Saarni (1999), and
Salovey & Mayer (1997) emphasize that higher levels of emotional intelligence are
strongly associated with improved emotional well-being. In addressing professional
burnout, emotional intelligence has been identified as a vital factor, as it represents a
measurable psychological strength and an essential non-technical competency within
professional domains (Cao, 2022). Within the teaching profession, a substantial body of
research has focused on the role of emotional intelligence in shaping educators’
professional lives. Findings consistently highlight that emotional intelligence contributes
positively to desirable work-related outcomes such as job satisfaction, work engagement,
and professional effectiveness. At the same time, it plays a mitigating role in reducing
negative occupational experiences, particularly stress and burnout (Sun et al., 2017; Yin
etal., 2013).
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Empirical evidence highlights a strong positive relationship between teacher well-being
and their effectiveness in classroom performance. The overall wellness of educators is
closely tied to dimensions such as self-actualization and job satisfaction, both of which
contribute to reducing the prevalence of mental health concerns among teachers while
simultaneously motivating initiatives for school improvement. Research further suggests
that teacher well-being can be significantly enhanced through structured professional
development programs, particularly those designed to strengthen collaborative practices
and provide access to social support systems within educational institutions (Corrente et
al., 2022; Mufioz, 2019).

Moreover, studies consistently show that students are highly perceptive of their teachers’
emotional states. Despite teachers’ efforts to conceal stress or emotional difficulties,
learners are often able to detect these underlying feelings. Such emotional dynamics are
not only influential in shaping students’ engagement and academic achievement but also
play a vital role in determining the overall classroom climate. This influence becomes
especially critical during periods of heightened demand or uncertainty for instance, when
schools undergo changes in teaching staff, during high-pressure assessment phases, in
managing extracurricular responsibilities, or when teachers encounter unforeseen
external challenges. Recognizing teachers as integral and interconnected members of a
complex educational ecosystem is essential. Their well-being has profound implications
for the quality of instruction and the broader learning environment, underscoring the
necessity of placing teacher welfare at the core of educational development strategies
(Culshaw & Kurian, 2021; Hascher & Waber, 2021).

Since teacher well-being and mental health exert a profound influence not only on
educators themselves but also on students and the broader educational community, it
becomes imperative to adopt academic practices that actively promote mental health
within schools. Such practices should also highlight the role of teachers in establishing
and sustaining support networks. These networks, grounded in principles of safety,
professional autonomy, reflective practice, and dialogic learning, foster reciprocal
support systems that enhance the well-being of both teachers and students, thereby
cultivating a more nurturing and resilient school environment (Billaudeau et al., 2022;
Glazzard & Rose, 2020). Scholarly evidence further emphasizes that teachers must be
equipped with strategies and tools that enable them to cultivate a pedagogical style
focused on effective classroom management and emotional regulation. This involves
recognizing and responding to the emotional dynamics that emerge within group
interactions, maintaining a long-term commitment to advancing the emotional
competencies of the educational community, and adopting knowledge-based pedagogical
approaches that reinforce emotional safety and confidence among learners (Pozo-Rico &
Sandoval, 2020; Salovey & Mayer, 1990). Such competencies are fundamental for
designing engaging classroom environments, stimulating positive motivation among
students, and establishing secure, trust-centered learning relationships.

Research consistently indicates that educators with higher levels of emotional
competence report greater personal well-being and demonstrate more proactive and
adaptive teaching practices. This underlines the significance of developing emotional
competence not only as an individual skill but also as a collective asset that strengthens
the overall functioning of the educational community (Mufioz, 2019). Moreover,
teachers’ emotional intelligence has been shown to significantly affect student academic
performance (Llorent et al., 2020). Similarly, enhancing teachers’ emotional,
interpersonal, and intercultural capabilities contributes to the creation of inclusive,
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respectful, and effective classroom environments. Such environments not only optimize
student learning outcomes but also facilitate their social development, particularly in
fostering values of diversity, mutual respect, and intercultural understanding (lglesias-
Diaz & Romero-Pérez, 2021).

Research highlights that when schools are built upon positive emotional goals and
aligned educational values, teachers experience greater levels of belonging, enhanced
well-being, improved mental health, reduced susceptibility to emotional burnout, and
higher job satisfaction (Skaalvik & Skaalvik, 2011). Similarly, students’ perceptions of
their teachers as consistent sources of emotional support, and of classrooms as secure and
inclusive environments, are strongly associated with increased intrinsic motivation and a
more positive disposition toward academic engagement. Such perceptions are also linked
to the strengthening of academic self-concept, the adoption of constructive help-seeking
behaviors during times of difficulty or discouragement, and an overall sense of belonging
and integration within the school community (Skaalvik & Skaalvik, 2013). Furthermore,
instructional approaches that deliberately integrate emotional intelligence into the
educational process are shown to enhance individuals’ abilities to identify, interpret, and
regulate emotions effectively. These approaches provide a framework that equips both
teachers and students to cope with stress, adapt to ongoing educational transformations,
and cultivate resilience in the face of challenges (Nathanson et al., 2016). Consequently,
a growing body of scholarship emphasizes the importance of embedding emotional
competence training into teacher professional development. Such training not only
refines teaching practices but also contributes to more effective instructional outcomes,
particularly when implemented through comprehensive and well-structured educational
development programs (Chen & Guo, 2020; Van-der-Vyver, 2016).

Research Objectives

Following were research objectives of the study to:

Explore the association between secondary school teachers’ emotional resilience and their well-
being.

Analyze the effect of emotional resilience on the well-being of teachers at the secondary level.

Research Questions

Following were research questions of the study:

What is the relationship between secondary school teachers’ emotional resilience and their well-
being?

What is the effect of emotional resilience on the well-being of teachers at the secondary level?

Literature Review

Teachers’ Emotional Resilience

The concept of resilience has been defined in multiple ways, with meta-analyses of
resilience research offering diverse perspectives (Britt et al., 2016; Hartmann et al.,
2020). Despite these variations, most definitions converge on three essential dimensions.
First, resilience reflects the ability to recover and bounce back after experiencing stress
or adversity (Luthans, 2002). Second, it involves the effective use of resources,
adaptability to change, and demonstration of constructive behavioral adjustments when
confronted with challenges (Luthar et al., 2000). Third, resilience is regarded as a
dynamic and evolving personal strength, not a fixed trait, which can be cultivated and
strengthened over time (Baker et al., 2021). Within the teaching profession, resilience
has become a central focus of scholarly interest because teaching itself demands a high
degree of emotional engagement. Day (2017) asserts that teaching is an emotionally
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intensive form of work, where factors such as moral purpose, self-efficacy, and agency
are vital in shaping teachers’ professional identities, sustaining their well-being, and
enhancing their overall effectiveness. Consequently, research on teacher resilience has
significantly expanded in recent years (Beltman, 2021).

However, within this broader discourse, the specific dimension of emotional resilience
defined as the capacity to sustain or restore emotional stability and maintain a positive
outlook in the midst of emotionally demanding circumstances have not received equal
attention. Emotional resilience plays a critical role in both personal and professional
contexts. In the face of complex challenges, individuals with strong emotional resilience
can regain equilibrium more rapidly, channel their psychological, emotional, and
physical resources effectively, and adapt to shifting demands (Lloyd et al., 2016).
Murden et al. (2018) highlight that emotional resilience encompasses the ability to cope
with change, manage occupational stress, and progress from mere resistance to active
growth and development. Similarly, Grant and Kinman (2014) describe it as a
multidimensional process involving self-motivation, regulation of impulses, and effective
management of mood and emotions.

Mansfield et al. (2012) proposed a four-dimensional framework of teacher resilience,
which categorizes resilience into four interrelated domains: social, motivational,
professional, and emotional resilience. This model was developed through research
conducted with pre-service and beginning teachers at the point of graduation, providing a
structured lens for understanding how resilience manifests in the teaching profession.
Within this framework, the emotional dimension of resilience is described as the capacity
to manage stress effectively, regulate emotions, and respond constructively to the
emotional demands of teaching experiences (Mansfield et al., 2012, p. 362). Evidence
from diverse occupational contexts indicates that emotional resilience contributes
significantly to employee well-being, job satisfaction, engagement in work, overall
performance, and long-term retention within organizations (Grant & Kinman, 2014;
Hartmann et al., 2020). Moreover, research suggests that resilience is not only an
individual attribute but also a process supported by various enabling conditions.
Hartmann et al. (2020) emphasize that protective and promotive factors such as
supportive relationships, coping strategies, and positive work environments are central to
the development and sustainability of resilience. Given these insights, it becomes
particularly important to investigate the influences on teachers’ emotional resilience,
which may arise from their personal characteristics (e.g., coping styles, self-efficacy,
personality traits) as well as the contextual conditions of their professional environment
(e.g., collegial support, leadership practices, and school culture). Understanding how
these factors interact is crucial for fostering teachers’ capacity to manage the emotional
demands of their work and, in turn, enhancing their well-being and effectiveness in
educational settings.

Teachers’ Well-being

The concept of well-being is inherently complex and challenging to define, as it
encompasses multiple dimensions and perspectives (Dodge et al., 2012). Contemporary
literature generally recognizes three key structural characteristics as central to its
conceptualization: multidimensionality, dynamic nature, and context dependence. In line
with this, Seligman (2011) advanced a multi-component model of well-being, known as
the PERMA framework, which identifies five essential elements required for a fulfilling
and meaningful life: positive emotions, engagement, relationships, meaning, and
accomplishment. Building on such models, scholars widely agree that well-being is not a
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singular construct but rather a multifaceted and intricate phenomenon composed of
various interrelated components (Dodge et al., 2012; Hascher & Waber, 2021). Although
no universally accepted or “ideal” model exists, several theoretical approaches provide
useful frameworks for understanding the abstract nature of well-being while also offering
measurable, validated, and enduring dimensions that support its assessment (Butler &
Kern, 2016).

Researchers have also argued that well-being exhibits features commonly associated with
complex dynamic systems, such as situatedness, interconnectivity, and continuous
change (Oxford, 2018; Lomas et al., 2020). For instance, Day and Gu (2010) highlighted
how teachers’ well-being emerges from the interplay between situational, professional,
and personal factors across different phases of their personal lives and professional
careers. Similarly, individuals’ daily experiences reflect the coexistence of both positive
and negative emotions, rather than being limited to one emotional state at a time (Trampe
et al., 2015). Given its dynamic nature, understanding teachers’ well-being particularly in
emotionally demanding contexts such as foreign language classrooms is essential for
designing effective interventions and nurturing supportive, prosocial learning
environments. However, empirical evidence remains limited. Only a small number of
studies have adopted classroom-based approaches to explore specific antecedents of
teacher emotions, typically focusing on just two or three variables (Becker et al., 2015;
Frenzel et al., 2015; Goetz et al., 2015). Likewise, relatively few investigations have
employed repeated or longitudinal measures to capture the moment-to-moment
fluctuations and variations in teachers’ well-being (Aldrup et al., 2018; Lavy & Eshet,
2018; Simbula, 2010; Tadic Vujcic et al., 2017). Instead, the majority of existing
research tends to conceptualize teacher well-being as a stable, enduring trait, overlooking
its fluid and context-sensitive nature (Hascher & Waber, 2021).

Emotional Resilience and Well-being

From a psychological perspective, well-being is not regarded as a fixed or permanent
condition, but rather as a fluid and adaptable state. Yin et al. (2016) describe it as a
broad, positive internal experience that can fluctuate in response to both individual
factors and environmental circumstances. In recent years, the issue of teacher well-being
has received growing scholarly attention, largely due to the profound transformations
occurring within teaching practices and working environments (Sacré et al., 2023). These
changes require teachers to adapt to evolving educational contexts, which involves not
only accepting and adjusting to new demands but also reinterpreting their professional
roles. This adaptation process often influences teachers’ self-concept, mental health, and
overall sense of well-being. It also entails critically reflecting on and sometimes
abandoning previously established practices that no longer align with current demands.
Furthermore, teachers must acquire new professional skills, such as competence in the
use of digital and information technologies, to meet contemporary educational challenges
(Saetal., 2021).

A systematic review of the literature reveals that teacher well-being exerts a significant
impact on multiple professional and personal outcomes. Specifically, enhanced well-
being has been associated with greater job satisfaction, improved instructional practices,
stronger interpersonal relationships with students and colleagues, and higher overall
teaching effectiveness. Moreover, maintaining a healthy sense of well-being contributes
to reducing occupational stress and mitigating the risk of burnout, thereby supporting
teachers’ long-term engagement and retention in the profession (Dreer, 2023; Buri¢ et al.,
2019).
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A considerable amount of research has examined the interconnectedness of teacher
resilience and well-being, highlighting the complexity of their relationship. In a
comprehensive review of 46 studies published between 2010 and 2020, Hascher et al.
(2021) identified four distinct strands of research that collectively outline how resilience
and well-being are interrelated in the teaching profession. Despite these valuable
contributions, it remains important to note that the specific relationship between
teachers’ emotional resilience and their well-being has not yet been sufficiently explored,
leaving a significant gap in the literature. Existing evidence suggests that job-related
resources such as supportive working conditions, professional development
opportunities, and positive organizational climates play a vital role in sustaining
teachers’ motivation, engagement, and overall well-being (Benevene et al., 2020;
Granziera et al., 2023; Han et al., 2020; Skaalvik & Skaalvik, 2018). However, these
associations may not always be straightforward. Instead, they often reflect a more
nuanced interplay between personal characteristics and professional factors, both of
which shape the experience of well-being. Supporting this perspective, Chen and Lee
(2022) demonstrated that teachers’ emotional resilience exerts both direct and indirect
effects on their well-being, particularly in the context of school support. Their findings
underscore the idea that emotional resilience functions as a mediating mechanism,
enabling teachers to draw upon available resources more effectively while also buffering
the negative impact of workplace stressors.

Methods and Procedures

Research Design

The study was carried out within the framework of the positivist paradigm, which
emphasizes objectivity, empirical observation, and the use of scientific methods to
generate valid and reliable knowledge (Kumatongo & Muzata, 2021; Phillips et al.,
2000). Guided by this philosophical stance, the research adopted a quantitative approach
aimed at producing measurable and statistically analyzable data. More specifically, the
design was descriptive-correlational and non-experimental, meaning that the study
sought to describe existing conditions, examine relationships among variables, and
identify patterns or associations without manipulating or controlling them. This
methodological choice allowed the researcher to explore naturally occurring variations in
the data while ensuring that the findings were grounded in systematic and empirical
evidence.

Population and Sampling Procedure

In research methodology, the term “population” refers to the complete group of
individuals or respondents from which a study seeks to draw its sample (Hutchings,
2021; Wallen & Fraenkel, 2013). For the present study, the population comprised all
secondary school teachers working in the Lahore division. Administratively, the Lahore
division is organized into four districts, and together these districts accounted for a total
of 8,911 secondary school teachers. To ensure that the findings would be representative
and generalizable, a multi-stage random sampling technique was employed (Lodico et
al., 2010). The sampling procedure was carried out in four distinct stages. In the first
stage, two districts were randomly selected out of the four that constitute the Lahore
division. At the second stage, two tehsils were randomly chosen from each of these
districts. During the third stage, a total of sixty secondary schools thirty for boys and
thirty for girls were randomly selected from each of the identified tehsils. Finally, in the
fourth stage, seven secondary school teachers (SSTs) were randomly chosen from each
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selected school. This number was determined based on the fact that most secondary
schools in the region employ at least seven to eight SSTs, ensuring adequate
representation. Following this systematic procedure, the final sample consisted of 395
secondary school teachers drawn from the selected schools across the chosen districts of
the Lahore division. This sample size was considered sufficient to reflect the diversity of
the larger population and to support the reliability of the statistical analyses undertaken in
the study.

Research instruments

For the purpose of data collection, two standardized close-ended questionnaires were
employed, which were adapted to suit the context of the study. In addition to scales
designed to assess the study’s key variables, the questionnaires also incorporated items
related to the demographic characteristics of the respondents, including gender, job
designation, years of teaching experience, academic qualifications, professional
qualifications, and age categories. To measure teachers’ emotional resilience, the
Teachers’ Emotional Resilience Scale developed by Manstield and Wosnitza (2015) was
utilized, while teachers’ well-being was assessed using the 18-item Teachers’ Well-
Being Scale proposed by Zheng et al. (2015). The administration of the questionnaires
was carried out through a combination of direct postal mailing and personal visits to
schools to ensure a broader and more representative response rate. Once the data had
been collected, it was subjected to inferential statistical analysis. Specifically, the
Pearson product-moment correlation coefficient (r) was applied to identify the strength
and direction of relationships between variables, while linear regression analysis was
employed to examine the predictive influence of independent variables on the dependent
variables.

Data Analysis and Interpretation

Table 1

Correlation between Emotional Resilience and Teachers” Well-being

Variables N r-value Sig.
Emotional Resilience and Teachers’ Well- 395 .848** .000
being

**p <.001 (2-tailed)

Table 1 illustrates the results of the correlation analysis conducted to examine the
association between teachers’ emotional resilience and their overall well-being. The
findings revealed a statistically significant and strong positive correlation (r = .848, n =
395, p <.001). This indicates that higher levels of emotional resilience among teachers
are consistently associated with greater levels of well-being. The double asterisks (**)
denote that the correlation is significant at the 0.01 level, while the p-value less than .001
further confirms the robustness of the relationship, suggesting that the likelihood of this
result occurring by chance is extremely low.

Table 2

Effect of Teachers’ Emotional Resilience on Well-being

Variables B t-value  Sig. Model R Square
Emotional Intelligence & Well-being .848 31.698 .001 .718

Table 2 presents the results of the linear regression analysis, which examined the
predictive influence of teachers’ emotional resilience on their overall well-being. The
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coefficient of determination (R? = .718) indicated that emotional resilience explained
approximately 71.8% of the variance in teachers’ well-being, demonstrating a very high
level of explanatory power. The standardized beta coefficient ( = .848) was found to be
statistically significant at p = .001, confirming the strength of this predictive relationship.
These results clearly suggest that emotional resilience serves as a substantial determinant
of teachers’ well-being, with higher levels of resilience strongly contributing to enhanced
well-being among secondary school teachers. The significance of the beta value
highlights that this effect is unlikely to have occurred by chance, thereby reinforcing the
critical role of emotional resilience in shaping teachers’ psychological health and
professional satisfaction.

Discussion

The present study explored the influence of teachers’ emotional resilience on their
overall well-being, revealing that emotional resilience functions as a significant and
direct positive predictor of well-being. While the broader relationship between general
teacher resilience and well-being has been extensively documented in prior research
(Buri¢ et al., 2019; Gray et al., 2017; Gibbs & Miller, 2014; Mansfield et al., 2016), the
more specific construct of emotional resilience has not yet received equivalent scholarly
attention. Research that explicitly addresses the impact of emotional resilience on teacher
well-being remains relatively limited. Among the few contributions in this area, Chen
and Lee (2022) demonstrated that emotional resilience not only directly predicts
teachers’ well-being but also mediates the relationship between well-being and
institutional support. The results of the current study lend further support to these
emerging findings, as strong associations were observed between teachers’ emotional
resilience and their psychological well-being.

Aguilar (2018) argues that cultivating emotional resilience is often a more complex and
time-intensive process than developing pedagogical knowledge or subject expertise. This
underscores the need for educational systems to recognize their responsibility in fostering
and sustaining teachers’ emotional resilience, both through internal organizational
mechanisms and external professional structures, rather than leaving the burden of
resilience development solely on individual teachers (Hamid & Ghazali, 2018). Simply
reducing workplace stressors or providing access to job resources is not sufficient.
Instead, school leaders and policymakers must prioritize professional development
initiatives that strengthen a wide range of personal and professional capacities. Findings
from this study identified several critical organizational and individual resources that
support the development of emotional resilience, including occupational self-efficacy,
opportunities for constructive feedback, autonomy in the workplace, access to social
support networks, and avenues for continuous professional growth. These results
highlight the importance of a multi-stakeholder approach in which schools, educational
authorities, and professional development providers work collaboratively to create
conditions that nurture emotional resilience. At the same time, it is important to
recognize that teachers should not be regarded merely as passive recipients of
institutional resources. Instead, they play an active role in shaping, applying, and
sustaining these resources to enhance both their resilience and their overall well-being.

Conclusion

The present study concentrated on the construct of teachers’ emotional resilience, which
refers to their inherent capacity to adapt, regulate, and effectively manage emotionally
demanding situations encountered in their professional and personal lives. Emotional
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resilience can be understood as a combination of personal and organizational resources
that empower educators to maintain emotional stability while skillfully navigating and
controlling their emotional responses during periods of stress or adversity. Findings from
this study demonstrate that teachers’ well-being is directly and positively influenced by
their level of emotional resilience. Furthermore, significant and favorable correlations
were identified between teachers’ emotional resilience and their overall well-being,
underscoring the strength of this relationship. In sum, the study contributes to the
growing body of research by highlighting specific resources that are closely associated
with the development of emotional resilience and the promotion of well-being among
teachers. These insights open up meaningful opportunities to design strategies and
interventions that not only strengthen teachers’ resilience but also improve the quality of
their professional lives, ultimately supporting both their personal growth and the
effectiveness of the educational environment in which they work.

References

Aguilar, E. (2018). Emotional resilience: The missing ingredient. Educational
Leadership, 75, 24-30.

Ahmed, A. (2018). A study on burnout and emotional intelligence among school
teachers. Journal of Emerging Technologies and Innovative Research, 5(9), 26-
32.

Aldrup, K., Klusmann, U., Ludtke, O., Gollner, R., & Trautwein, U. (2018). Student
misbehavior and teacher well-being: Testing the mediating role of the teacher-
student relationship. Learning and Instruction, 58, 126-136.

Bakker, A. B., & de Vries, J. D. (2021). Job demands-resources theory and self-
regulation: new explanations and remedies for job burnout. Anxiety Stress
Coping, 34, 1-21. http:// 10.1080/10615806.2020.1797695

Becker, E. S., Keller, M. M., Goetz, T., Frenzel, A. C., & Taxer, J. L. (2015).
Antecedents of teachers' emotions in the classroom: An intra-individual approach.
Frontier Psychology, 6:635. http://doi: 10.3389/fpsyg.2015.00635

Beltman, S. (2021). Understanding and examining teacher resilience from multiple
perspectives. In C. F. Mansfield (ed,), Cultivating teacher resilience: International
approaches, applications and impact (pp. 11-26). Springer.

Benevene, P., De Stasio, S., & Fiorilli, C. (2020). Well-being of school teachers in their
work environment. Frontier Psychology, 11:1239. http://doi:
10.3389/fpsyg.2020.01239

Billaudeau, N., Alexander, S., Magnard, L., Temam, S., & Vercambre, M. N. (2022).
What levers to promote teachers’ wellbeing during the COVID-19 pandemic and
beyond: Lessons learned from a 2021 online study in six countries. International
Journal of Environmental Research and Public Health, 19(15), 9151.

Britt, T. W., Shen, W., Sinclair, R. R., Grossman, M. R., & Klieger, D. M. (2016). How
much do we really know about employee resilience?. Industrial and
Organizational Psychology, 9(2), 378-404.

Buri¢, 1., Sliskovi¢, A., & Penezi¢, Z. (2019). Understanding teacher well-being: a cross-
lagged analysis of burnout, negative student-related emotions, psychopathological
symptoms, and resilience. Educational Psychology, 39, 1136-1155. http://doi:
10.1080/01443410.2019.1577952

Butler, J., & Kern, M. L. (2016). The PERMA-Profiler: A brief multidimensional
measure of flourishing. International journal of wellbeing, 6(3), 1-48. http://doi:
10.5502/ijw.v6i3.526

134



www.thedssr.com

Dialogue Social Science Review (DSSR) [P’
KE]

ISSN Online: 3007-3154
ISSN Print: 3007-3146 DIALOGUE SOCIAL SCIENCE REVIEW

Vol. 3 No. 9 (September) (2025)

Cao, Y., Gao, L., Fan, L., Jiao, M., Li, Y., & Ma, Y. (2022). The influence of emotional
intelligence on job burnout of healthcare workers and mediating role of
workplace violence: a cross sectional study. Frontiers in Public Health, 10,
892421.

Chan, W. Y., Lau, S., Nie, Y., Lim, S., & Hogan, D. (2008). Organizational and personal
predictors of teacher commitment: The mediating role of teacher efficacy and
identification with school. American Educational Research Journal, 45(3), 597-
630.

Chen, J., & Guo, W. (2020). Emotional intelligence can make a difference: The impact
of principals’ emotional intelligence on teaching strategy mediated by
instructional  leadership. Educational ~ Management  Administration &
Leadership, 48(1), 82-105.

Chen, J., & Lee, J. C. K. (2022). Teacher resilience matters: a buffering and boosting
effect between job driving factors and their well-being and job performance.
Teachers Teaching, 28, 890-907. http://doi: 10.1080/13540602.2022.2116574

Conway, A. M., & Mcdonough, S. C. (2006). Emotional resilience in early childhood:
Developmental antecedents and relations to behavior problems. Annals of the
New York Academy of Sciences, 1094(1), 272-277.

Corrente, M., Ferguson, K., & Bourgeault, I. L. (2022). Mental health experiences of
teachers: a scoping review. Journal of Teaching and Learning, 16(1), 23-43.
Culshaw, S., & Kurian, N. (2021). Love as the lifeblood of being-well: a call for care for
teachers in England’s schools. Pastoral Care in Education, 39(3), 269-290.
Davidson, R. J. (2000). Affective style, psychopathology, and resilience: brain

mechanisms and plasticity. American psychologist, 55(11), 1196.

Day, C., & Gu, Q. (2007). Variations in conditions for teachers’ professional learning
and development: sustaining commitment and effectiveness over a career. Oxford
Review of Education, 33, 423-443

Day, C., & Gu, Q. (2010). The new lives of teachers. Routledge.

Day, C., & Hong, J. (2016). Influences on the capacities for emotional resilience of
teachers in schools serving disadvantaged urban communities: Challenges of
living on the edge. Teaching and Teacher Education, 59, 115-125.

Day, Ch. (2017). Teachers’ worlds and work: Understanding complexity, building
quality. Routledge.

Dodge, R., Daly, A., Huyton, J., & Sanders, L. (2012). The challenge of defining
wellbeing. International ~ Journal of  Wellbeing, 2, 222-235. http://doi:
10.5502/ijw.v2i3.4

Dreer, B. (2023). On the outcomes of teacher wellbeing: A systematic review of
research. Frontier Psychology, 14:1205179. http://doi:
10.3389/fpsyg.2023.1205179

Frenzel, A. C., Becker-Kurz, B., Pekrun, R., Goetz, T., & Gasbarri, A. (2015). Teaching
this class drives me nuts! — examining the person and context specificity of
teacher emotions. PLoS One, 10:e0129630. doi: 10.1371/journal.pone.0129630

Glazzard, J., & Rose, A. (2020). The impact of teacher well-being and mental health on
pupil progress in primary schools. Journal of Public Mental Health, 19(4), 349-
357.

Goetz, T., Becker, E. S., Bieg, M., Keller, M. M., Frenzel, A. C., Hall, N. C., et al.
(2015). The glass half empty: how emotional exhaustion affects the state-trait
discrepancy in self-reports of teaching emotions. PLoS One, 10:e0137441.
http://doi: 10.1371/journal.pone.0137441

135



www.thedssr.com

Dialogue Social Science Review (DSSR) [P’
KE]

ISSN Online: 3007-3154
ISSN Print: 3007-3146 DIALOGUE SOCIAL SCIENCE REVIEW

Vol. 3 No. 9 (September) (2025)

Goleman, D. P. (1995). Emotional intelligence: Why it can matter more than 1Q for
character, health and lifelong achievement. Bantam Books.

Grant, L., & Kinman, G. (2014). Emotional resilience in the helping professions and how
it can be enhanced. Health and Social Care Education, 3(1), 23-34.

Granziera, H., Martin, A. J., & Collie, R. J. (2023). Teacher well-being and student
achievement: a multilevel analysis. Social Psychology Education, 26, 279-291.
http://doi: 10.1007/s11218-022-09751-1

Gu, Q., & Day, C. (2007). Teachers resilience: A necessary condition for
effectiveness. Teaching and Teacher Education, 23(8), 1302-1316.

Gu, Q., & Day, C. (2013). Challenges to teacher resilience: Conditions count. British
Educational Research Journal, 39(1), 22-44.

Gutentag, T., & Asterhan, C. S. (2022). Burned-out: middle school teachers after one
year of online remote teaching during COVID-19. Frontier Psychology, 13:783.
http://doi: 10.3389/fpsyg.2022.802520

Hamid, H. C. A., & Ghazali, P. L. (2018). Modelling of emotional resilience factors
through challenging situations for head teachers: a review. International Journal
of Academic Research Business Social Sciences, 8, 1345-1354.

Han, J., Yin, H., Wang, J., & Zhang, J. (2020). Job demands and resources as antecedents
of university teachers’ exhaustion, engagement and job satisfaction. Educational
Psychology, 40(3), 318-335.

Hartmann, S., Weiss, M., Newman, A., & Hoegl, M. (2020). Resilience in the workplace:
A multilevel review and synthesis. Applied psychology, 69(3), 913-959.

Hascher, T., & Waber, J. (2021). Teacher well-being: A systematic review of the
research literature from the year 2000-2019. Educational Research Review,
34:100411. http://doi: 10.1016/j.edurev.2021.100411

Hascher, T., Beltman, S., & Mansfield, C. (2021). Teacher wellbeing and resilience:
Towards an integrative model. Educational Research, 63(4), 416-439.

Howard, S., & Johnson, B. (2004). Resilient teachers: Resisting stress and burnout.
Social Psychology Education, 7, 399-420. http://doi: 10.1007/s11218-004-0975-0

Hutchings, M. (2021).Accountability, social justice and educational research. In A. Ross
(Ed.), Educational research for social justice: Evidence and practice from the UK
(pp. 45-78). Springer International Publishing.

Iglesias-Diaz, P., & Romero-Pérez, C. (2021). Aulas afectivas e inclusivasy bienestar
adolescente: una revision sistematica. Educacion XX1, 24(2), 305-350.

Kant, R. & Shanker, A. (2021). Relationship between emotional intelligence and
burnout: An empirical investigation of teacher educators. International Journal of
Evaluation and Research in Education, 10(3), 966-975.
https://doi.org/10.11591/ijere.v10i3.21255

Kumatongo, B., &Muzata, K. K. (2021). Research paradigms and designs with their
application in education. Journal of Lexicography and Terminology (Online ISSN
2664-0899. Print ISSN 2517-9306), 5(1), 16-32.

Lavy, S., & Eshet, R. (2018). Spiral effects of teachers’ emotions and emotion regulation
strategies: Evidence from a daily diary study. Teaching and Teacher
Education, 73, 151-161.

Llorent, V. J., Zych, I., & Varo-Millan, J. C. (2020). Competencias socioemocionales
autopercibidas en el profesorado universitario en Espafia. Educacion XX1, 23(1),
297-318.

Lloyd, K. D., Katz, A. S., & Pronk, N. P. (2016). Building emotional resilience at the
workplace: A HealthPartners case study. ACSM's Health & Fitness

136


https://doi.org/10.11591/ijere.v10i3.21255

www.thedssr.com

Dialogue Social Science Review (DSSR) [P’
KE]

ISSN Online: 3007-3154
ISSN Print: 3007-3146 DIALOGUE SOCIAL SCIENCE REVIEW

Vol. 3 No. 9 (September) (2025)
Journal, 20(1), 42-46.

Lodico, M. G., Spaulding, D. T., &Voegtle, K. H. (2010).Methods in educational
research: From theory to practice (Vol. 28). John Wiley & Sons.

Lomas, T., Waters, L., Williams, P., Oades, L. G., & Kern, M. L. (2021). Third wave
positive psychology: Broadening towards complexity. The Journal of Positive
Psychology, 16(5), 660-674.

Luthans, F. (2002). Positive organizational behavior: Developing and managing
psychological strengths. Academy of Management Perspectives, 16(1), 57-72.

Luthar, S. S., Cicchetti, D., & Becker, B. (2000). The construct of resilience: A critical
evaluation and guidelines for future work. Child Development, 71(3), 543-562.

Mansfield, C. F., Beltman, S., Price, A., and McConney, A. (2012). Don’t sweat the
small stuff: understanding teacher resilience at the chalkface. Teaching and
Teacher Education, 28, 357-367. http://doi: 10.1016/j.tate.2011.11.001

Mansfield, F. F., & Wosnitza, M. (2015). Teacher Resilience Questionnaire — Version
1.5. Perth, Aachen: Murdoch University, RWTH Aachen University.

Mayer, J. D., & P. Salovey. (1997). “What is Emotional Intelligence? In P. Salovey & D.
Sluyter (Eds.), Emotional development and emotional intelligence: Educational
Implication (pp. 3-31). Basic Books.

Mikolajczak, M., Menil, C., & Luminet, O. (2007). Explaining the protective effect of
emotional trait intelligence regarding occupational stress: Exploration of
emotional labour processes. Journal of Research in Personality, 41, 1107-1117.

Mufioz, A. M. A. (2019). Perfil docente, bienestary competencias emocionales para la
mejora, calidad e innovacidn de la escuela. Boletin Redipe, 8(5), 131-144.

Murden, F., Bailey, D., Mackenzie, F., Oeppen, R. S., & Brennan, P. A. (2018). The
impact and effect of emotional resilience on performance: an overview for
surgeons and other healthcare professionals. British Journal of Oral and
Maxillofacial Surgery, 56(9), 786-790.

Nathanson, L., Rivers, S. E., Flynn, L. M., & Brackett, M. A. (2016). Creating
emotionally intelligent schools with RULER. Emotion Review, 8(4), 305-310.

Oxford, R. L. (2018). Empathics: a complex dynamic systems (CDS) vision of language
learner well-being. In J. L. Liontas (ed.), The TESOL encyclopedia of English
language teaching. (Oxford: Wiley-Blackwell, John Wiley & Sons).

Phillips, D. C., Phillips, D. C., & Burbules, N. C. (2000). Postpositivism and educational
research. Rowman & Littlefield.

Pozo-Rico, T., & Sandoval, 1. (2020). Can academic achievement in primary school
students be improved through teacher training on emotional intelligence as a key
academic competency?. Frontiers in Psychology, 10, 2976.

Przybylska,l. (2014). Emotional aspects of school education, curricula and relationship
context. US-China Educational Review B, 4(7), 431-442.

S4, M. J., Santos, A. I, Serpa, S., & Miguel Ferreira, C. (2021). Digitainability-Digital
competences post-COVID-19 for a sustainable society. Sustainability, 13(17),
9564. http://doi: 10.3390/su13179564

Saarni, C. (1999). The development of emotional competence. Guilford Press.

Sacré, M., Ries, N., Wolf, K., & Kunter, M. (2023). Teachers’ well-being and their
teaching quality during the COVID-19 pandemic: A retrospective study. Frontier
Education, 8:1136940. http://doi: 10.3389/feduc.2023.1136940

Salovey, P., & Mayer, J. D. (1990). Emotional Intelligence. Imagination, Cognition and
Personality, 9(3), 185-211. https://doi.org/10.2190/DUGG-P24E-52WK-6CDG

Seligman, M. E. P. (2011). Flourish: A visionary new understanding of happiness and

137


https://doi.org/10.2190/DUGG-P24E-52WK-6CDG

www.thedssr.com

Dialogue Social Science Review (DSSR) [P'
'45

ISSN Online: 3007-3154
ISSN Print: 3007-3146 DIALOGUE SOCIAL SCIENCE REVIEW

Vol. 3 No. 9 (September) (2025)
well-being. Atria Paperback.

Simbula, S. (2010). Daily fluctuations in teachers’ well-being: A diary study using the
job demands-resources model. Anxiety Stress Coping, 23, 563-584. http://doi:
10.1080/10615801003728273

Skaalvik, E. M., & Skaalvik, S. (2011). Teachers' feeling of belonging, exhaustion, and
job satisfaction: the role of school goal structure and value consonance. Anxiety,
Stress & Coping, 24(4), 369-385.

Skaalvik, E. M., & Skaalvik, S. (2013). School goal structure: Associations with
students’ perceptions of their teachers as emotionally supportive, academic self-
concept, intrinsic motivation, effort, and help seeking behavior. International
Journal of Educational Research, 61, 5-14.

Skaalvik, E. M., & Skaalvik, S. (2018). Job demands and job resources as predictors of
teacher motivation and well-being. Social Psychology of Education, 21(5), 1251-
1275.

Sun, P., Chen, J. J., & Jiang, H. (2017). Coping humor as a mediator between emotional
intelligence and job satisfaction. Journal of Personnel Psychology, 16 155-159.

Tadi¢ Vujci¢, M., Oerlemans, W. G., & Bakker, A. B. (2017). How challenging was your
work today? The role of autonomous work motivation. European Journal of Work
and Organizational Psychology, 26(1), 81-93.

Trampe, D., Quoidbach, J., & Taquet, M. (2015). Emotions in everyday life. PloS
one, 10(12), e0145450.

van der Vyver, C. (2016). The influence of biographical factors on care in school
leadership. Tydskr Geesteswet, 56(1), 221-237.

Viac, C., and Fraser, P. (2020). “Teachers’ well-being: A framework for data collection
and analysis,” in OECD Education Working Paper No. 213. Organisation for
Economic Co-operation and Development. Paris: OECD.
http://www.oecd.org/officialdocuments/publicdisplaydocumentpdf/?cote=EDU/
WKP(2020)1&docLanguage=En

Wallen, N. E., & Fraenkel, J. R. (2013). Educational research: A guide to the process.
Routledge.

Yin, H. B,, Lee, J. C. K., & Zhang, Z. H. (2013). Exploring the relationship among
teachers' emotional intelligence, emotional labor strategies and teaching
satisfaction. Teaching and Teacher Education, 35, 137-145.

Yin, H., Huang, S., & Wang, W. (2016). Work environment characteristics and teacher
well-being: The mediation of emotion regulation strategies. International Journal
of Environmental Research and Public Health, 13(9), 907.

Zhang, M., & Lu, J. (2010). The development of adolescents’ emotional resilience ques-
tionnaire. Psychology Science, 33(1), 24-27 .

Zheng, X., Zhu, W., Zhao, H., & Zhang, C. (2015). Employee well-being in
organizations: theoretical model, scale development, and cross-cultural
validation. Journal of Organizational Behavior, 36, 621-644. http://doi:
10.1002/job.1990

138



