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ABSTRACT 

Education is the cornerstone of both individual and state development. This study 

investigates the relationship between classroom management and student participation at 

the secondary level in Sheikhupura, Pakistan. Utilizing a quantitative correlational 

research design, data were collected from 250 secondary school teachers selected via 

stratified random sampling from a population of 640. Reliability analysis confirmed 

excellent internal consistency, with Cronbach’s alpha scores of 0.925 for classroom 

management and 0.953 for student participation. Descriptive and inferential statistics, 

including t-tests, ANOVA, Pearson Correlation, and Linear Regression, were applied 

using SPSS. The findings indicate a robust positive and significant relationship between 

the variables (r = 0.813, p < 0.01). Regression analysis (F = 481.83, p < .001) further 

confirms that classroom management significantly predicts student participation. The 

study concludes that instructional competence and relational management are critical for 

fostering active learning environments. 

 

Keywords: Classroom Management, Student Participation, Secondary Education, 

Instructional Management, Behavioral Control, Pakistan. 

 

Introduction 

Education is the key to an individual and state development, and the very main starting 

point of the development process is the classroom. Classroom performance mainly relies 

on the effectiveness with which the classroom is administered which in the end 

determines quality of teaching and learning.  

The subject of classroom management is significant in determining the academic 

performance, appetite and the urge of students to participate in learning activities. Not 

keeping order but establishing a sense of respect, cooperation and engagement. A 

managed classroom offers students some sense of order, predictability, and chances to 

engage in their own learning (Hasnanto, 2024).  

Student involvement is normally low in Pakistan especially at the secondary level. The 

issues encountered in schools include overcrowding, inadequacy of teaching facilities, 

and incompetence of teachers. Students have been used to conventional lecture method 

of teaching and this has made them silent observers.  

As much as the topic of general management is covered in world literature, a certain gap 

exists in the way these three dimensions, instructional, behavioral, and environmental, 
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operate within the environment of Pakistani secondary schools to fill the gap between 

passive and active learning.  

Thus, this paper will explore the issue of the role of classroom management in student 

engagement, the strategies employed by teachers, and the aspects that affect their 

success. 

 

Research Questions: 

What management strategies do teachers use in their classrooms? 

What factors influence the effectiveness of these classroom management strategies? 

What is the relationship between classroom management and student participation? 

To what extent does classroom management affect students’ class participation? 

 

Literature Review 

Classroom management is a complicated process, which helps to create the positive, 

accommodating, and learning structure that can promote active learning and academic 

outcomes (Bhardwaj and Sharma, 2025). Classroom management is the 

conceptualization of modern pedagogical discourse, which predetermines teacher 

behaviors and strategies oriented at the most disruption-reducing and engagement-

maximizing possible learning environment. It has been defined as a set of actions, plans 

and steps employed by educators to render the classroom activities to be simple, effective 

and productive. This is through setting clear expectations, providing a learning 

atmosphere, averting disruptive behaviour and encouraging interest in students. Rules 

and procedures do not close good management but openness and equalisation of 

authority and empathy by the teacher. It has one of its primary components known as 

instructional management that may be described as the ability of an educator to plan, 

structure, and provide lessons to ensure they are interesting to students, avoiding 

boredom and off-task behaviour (Abidin and Muhammad, 2024). 

 To a greater extent, behavioral management is focused on the discipline and the 

promotion of proper behavior with the help of clear expectations that will not be 

developed on the basis of punitive methods of reinforcement but on the principles of 

developing student self-regulation and intrinsic motivation (Lasmi et al., 2024). 

Classroom plan and seating plan are important as well due to the physical environment 

and classroom organization that are very essential in conducting teaching and bringing 

order.  

Besides the physical and teacher-related aspects, the teacher-students relationship has 

remained one of the key predicates of engagement. Good climate decreases the affective 

filter and the students are able to risk, challenge and take part in discussions without the 

fear of being reprimanded (St-Amand et al., 2024). The active participation is the 

extrinsic manifestation of student interest and confidence; the extent of engagement of a 

student in the learning process either cognitively or emotionally (Nasir and Hossain, 

2022).  

At the secondary level where influences of the peers are high, a controlled environment 

where cooperation work is reinforced is required in the sustenance of the high levels of 

participation. In the long run, through effective management practices, the students will 

be at ease to express themselves and it is the suboptimal management that is 

characterized by chaos or seems to be violent in nature that will lead to the learner 

dissociation and passivity (Mahmoud and Bawaneh, 2025). 
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Methodology 

The study design was a quantitative correlational research design. This was sufficient 

because the main objective of the research was to identify the association that exists 

between the independent variable of classroom management and the dependent variable 

of class participation among students.  

The sample population of this study was made up of the totality of the teachers working 

in the secondary schools in Sheikhupura, comprising of a total of 640 teachers ( 254 male 

and 386 female). Under the framework that Krejcie and Morgan (1970) created, a 

population of 640 people will have a recommended sample size of 250. Stratified 

Random Sampling method was used in selecting the teachers of various schools (public 

and private). The stratification of schools was done according to the number of enrolled 

students and the achievement score to make the sample reflective of the population of the 

diversity in the district.  

It was a descriptive study with a close ended questionnaire being conducted to collect the 

data. The questionnaire was divided into two parts: a demographic section and 48 

statements that investigated the effectiveness of classroom management in relation to 5 

points Likert scale (SA = Strongly agree to SD = Strongly disagree).Three professionals 

in the sphere helped to determine the content validity of the questionnaire. Cronbach 

Alpha was also computed to make sure that the scores were reliable, and the coefficients 

were obtained 0.925 and 0.953. 

 

Table 3.1 

Scale                                                         Cronbach Alpha                                 Item No.                                    

 Classroom Management                           0.925                                                      20                                                                                                                                                                                                                                                                                      

Students Class Participate                          0.953                                                      27 

 

Table 3.1 presents the reliability analysis results which indicate that both scales have a 

high level of internal consistency. The classroom management scale achieved a 

Cronbach's alpha of 0.925, indicating excellent reliability, while the students' classroom 

participation scale recorded a Cronbach's alpha of 0.953, also indicating excellent 

reliability. 

Data were measured using Google form in order to achieve accuracy and 

confidentiality.The statistics were summed up and analyzed using SPSS software. The 

scores were summarized using descriptive statistics (Mean, Standard Deviation) and the 

t-tests and ANOVA were used to compare the demographic variables. The relationship 

and predictive effect of the variables were tested and predicted using Pearson Correlation 

and Linear Regression. Ethical considerations were taken into account; the participation 

was voluntary and informed consent was taken. 

 

Results / Findings 

Demographic Differences 

The following table shows the frequencies, means, and standard deviation of the variable 

under study. Mean scores for every scale were obtained using summing and averaging 

items. 
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Table 4.1 Independent t-test regarding the gender difference  

Gender N Mean Std. Deviation t df p-value 

Male 101 165.04 27.294 -6.920 247 .000 

Female 148 182.52 11.689    

 

The independent sample t-test revealed a significant difference between male and female 

respondents. Male participants (M = 165.04, SD = 27.29) scored lower than female 

participants (M = 182.52, SD = 11.69). The t-value of -6.920 with (p = .000) indicates 

that this difference is statistically significant. Therefore, it can be concluded that female 

respondents performed significantly better than male respondents 

Table 4.2:  

Independent t-test regarding the Institution difference 

Institution  N Mean Std. Deviation t df p-value 

Private  118 179.55 16.532 2.959 247 .003 

Public 131 171.66 24.330    

 

The independent sample t-test showed a significant difference between private and public 

institution respondents. Participants from private institutions (M = 179.55, SD = 16.53) 

scored higher than those from public institutions (M = 171.66, SD = 24.33). The t-value 

of 2.959 with (p = .003) indicates a statistically significant difference. Hence, 

respondents from personal establishments performed considerably better than the ones 

from public institutions. 

 

Table 4.3 One Way ANOVA regarding Age difference 

    Age      N Mean SD F sig 

18-25 51 158.921 .4596 .768 .000 

26-40 71 176.140 .5384   

40-50 66 179.666 .9866   

51-60 52 184.192 .6650   

above 60 10 181.500 .9801   

Total 250 175.448 .2965   

 

The ANOVA consequences display a huge distinction in total scores across exceptional 

age organizations (F = zero.768, p = 0.000). Teachers elderly 18–25 years had the lowest 

suggest rating (M = 158.92), whilst the ones aged 51–60 years scored the very best (M = 

184.19). This suggests that older teachers performed better than younger ones. The 

findings advocate that age has a large, refined effect on instructors’ overall rankings, 

meaning revel in and maturity may also decorate overall performance. 

 

Table 4.4 One Way ANOVA regarding teaching experience 

Teaching 

Experience  

N Mean SD F sig 

Less than 1 year 104 168.48 .4619 7.769 .000 

1-5 year 65 177.32 .6406   

6-10 year 43 183.25 .5620   

http://www.thedssr.com/


 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 4 No. 3 (March) (2026)  

204  

above 10 years 38 182.47 .3333   

Total 250 175.44 .2965   

 

The ANOVA outcomes display a good-sized difference in overall ratings throughout 

coaching enjoy stages (F = 7.769, p = zero.000). Teachers with less than 1 year of enjoy 

had the bottom imply score (M = 168.Forty eight), at the same time as people with 6–10 

years of experience accomplished the highest imply rating (M = 183.25). The findings 

imply that instructors with extra years of revel in done better than those with fewer years. 

This shows that teaching enjoy has a fantastic and big impact on teachers’ typical overall 

performance and effectiveness. 

 

Item Level  Analysis 

The following tables provide a detail look at specific management strategies and 

perception of  respondent regarding motivational factors  

 

Table 4.5 Data analysis at Items Level Classroom Environment & Organization 

Item N Mean SD 

1. Students’ need and features can 

affect classroom management activities. 

250 3.88 .897 

2. Students’ seating arrangement can 

affect active teaching and learning process. 

250 4.10 .842 

3. Students’ different learning style 

can affect effective classroom 

management.  

250 4.11 .819 

4. Making lesson interesting and 

motivating can make classroom 

environment participative and managed 

250 4.19 .855 

5. The classroom layout supports 

effective learning and interaction. 

250 4.13 .878 

 

 Table 4.5 indicate that students’ characteristics and classroom features play a major role 

in shaping effective classroom management. The mean score of 3.88 suggests that 

respondents moderately agree that students’ needs and individual features influence 

management practices. Seating arrangement (M = 4.10) and diverse learning styles (M = 

4.11) were strongly endorsed as important factors for facilitating teaching and 

maintaining order. Items related to lesson engagement (M = 4.19) and supportive 

classroom layout (M = 4.13) received high agreement, indicating that an interesting 

lesson and well-designed environment significantly contribute to a participative and 

well-managed classroom. Overall, teachers perceive classroom organization and 

environment as essential components of effective management. 

 

Table 4.6  Data analysis at Items Level Student Involvement and Motivation 

Item N Mean SD 

1. The effect of student perspective 

towards the activity of classroom is high. 

250 4.15 .892 

2. Effective teachers’ communication 

with students can urge them to participate 

in classroom activities.  

250 4.10 .798 

3. Availability of technology 250 4.23 .793 
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improves classroom management. 

4. Accessibilities of learning materials 

can increase level of student’s participation 

and management. 

250 4.13 .875 

5. Allowing students to take part in 

discussion can positively influence on 

classroom environment. 

250 4.00 .063 

 

Table 4.6 show that student involvement and motivation are strongly perceived as 

essential elements of effective classroom management. Respondents notably agreed that 

scholars’ perspectives substantially influence lecture room activities (M = 4.15). 

Teachers’ effective conversation additionally encourages students’ participation (M = 

4.10), highlighting the price of positive instructor–student interplay. The highest mean 

score (M = 4.23) indicates that the availability of technology greatly enhances classroom 

management. Similarly, accessible learning materials (M = 4.13) were viewed as 

important for boosting participation. Allowing students to engage in discussions (M = 

4.00) also contributes positively to the classroom environment, though with slightly more 

variability. Overall, student motivation, communication, resources, and technological 

support are seen as key factors in maintaining an effective classroom. 

 

Table 4.7 Data analysis at Items Level Behavioral Control & Discipline 

Item N Mean SD 

1. Teachers need to decide how to 

deal with their pupils’ unusual behavior in 

class.   

250 4.05 .769 

2. Teachers can make instant 

decisions in critical situation in class. 

250 4.08 .876 

3. Teacher can prepare clear rules and 

regulations to control disruptive behavior . 

250 4.18 .844 

4. Teacher can communicate clear 

expectations for acceptable behavior in 

classroom. 

250 4.22 .768 

5. Teachers use their body language to 

reduce improper behavior. 

250 4.17 .791 

 

The results indicate that teachers place strong emphasis on establishing and maintaining 

discipline through proactive and strategic approaches. Respondents agreed that teachers 

must appropriately handle unusual student behavior in the classroom (M = 4.05). They 

also believe teachers can make timely decisions during critical situations (M = 4.08). 

High mean scores for preparing clear rules (M = 4.18) and communicating behavioral 

expectations (M = 4.22) show that structured guidelines are viewed as essential for 

minimizing disruptions. Additionally, teachers’ use of body language to manage 

improper behavior (M = 4.17) is also strongly supported. Overall, the analysis indicates 

that clear expectations, brief selection-making, and non-verbal strategies are key 

components of effective behavioral manipulate in school rooms. 

 

 

 

 

http://www.thedssr.com/


 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 4 No. 3 (March) (2026)  

206  

Table 4.8  Data analysis at Items Level Instructional and Strategic Management 

Item N Mean SD 

1. Teachers can examine their 

classroom while teaching-learning 

procedure is going on. 

250 4.20 .751 

2. Teachers have to provide 

awareness for activities. 

250 4.27 .758 

3. Teachers need to adapt strategies 

based on classroom dynamics. 

250 4.16 .785 

4. Teachers use proximity control 

(moving near a student) to manage 

behavior. 

250 4.20 .788 

5. Teachers use routines to reduce 

downtime during transitions. 

250 4.02 .857 

 

Table four.8 display that instructors strongly understand the significance of effective 

educational and strategic practices for smooth classroom functioning. Respondents 

exceedingly agreed that instructors must monitor the classroom constantly during 

coaching–mastering activities (M = four.20). Providing clear cognizance and steering for 

study room activities received the best help (M = four.27), indicating its essential role in 

management. Adapting strategies in line with study room dynamics (M = four.Sixteen) 

also emerged as a vast requirement for effective training. The use of proximity 

manipulate to control conduct (M = 4.20) turned into strongly advocated as a practical 

technique. Although barely decrease, the suggest score for setting up exercises to lessen 

downtime (M = 4.02) nevertheless reflects trendy settlement. Overall, the results 

emphasize that energetic monitoring, strategic adaptability, clean steerage, and based 

routines help ensure powerful educational control. 

 

Table 4.9 Data analysis at Items Level Encouragement & Motivation 

Item N Mean SD 

1. I manage class in the way which 

creates encouraging environment in the 

classroom for productive learning. 

250 4.20 .751 

2. I motivate students in the 

classroom for learning. 

250 4.27 .758 

3. I equally encourage all students in 

class participation. 

250 4.16 .785 

4. I allow students to express their 

opinions freely. 

250 4.20 .788 

5. I engage students about topics 

related to issues in active discussion. 

250 4.02 .857 

6. I deeply observe and encourage 

students who participate in class 

discussion. 

250 4.10 .826 

7. I appreciate with good words, when 

students perform well in the class. 

250 4.30 .755 

8. In my class students respect each 

other’s opinions. 

250 4.24 .862 

9. I encourage students to participate 250 4.23 .788 
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which remain quite during lesson. 

10. I encourage quiet students to 

participate more actively. 

250 4.27 .814 

11. I address barriers to student 

participation (e.g., shyness, language). 

250 4.30 .731 

 

The effects show sturdy agreement that teachers continually foster an encouraging and 

motivating school room environment. High suggest scores imply that teachers actively 

motivate students, admire their efforts, and make sure same participation opportunities. 

Allowing college students to proportion evaluations freely and attractive them in 

discussions also are broadly practiced strategies. Teachers further encourage quiet or 

hesitant students and address barriers such as shyness or language, demonstrating a 

supportive approach to inclusive participation. Overall, the findings reflect a highly 

positive and motivational classroom climate created by teachers. 

 

Table 4.10 Data analysis at Items Level Classroom Environment & Organization 

Item N Mean SD 

1. I make sure that classroom is clean 

and well managed before start lesson. 

250 4.22 .830 

2. I always organized my class that 

enhance learning and participation. 

250 4.31 .779 

3. I always give minimum amount of 

work to students that do not demotivate 

them. 

250 4.21 .890 

4. I always make proper seating 

arrangement in classroom for effective 

learning and participation. 

250 4.24 .827 

5. I always make sure that white 

board is visible to all students in 

classroom. 

250 4.28 .823 

6. I use a variety of teaching 

strategies and A.V aids to engage students. 

250 4.16 .772 

7. I can overcome on events which 

can cause distraction in classroom. 

250 4.16 .768 

8. Students stay on topic during 

lesson in my class. 

250 4.12 .919 

9. I use modern tools to increase 

students’ engagement. 

250 4.20 .810 

10. I use non-verbal communications 

(eye contact, signal with hand etc) during 

lesson. 

250 4.22 .787 

11. I listen actively to students’ 

concerns. 

250 4.32 .832 

12. I differentiate my management 

strategies based on class size. 

250 4.13 .896 

 

The findings indicate that teachers place strong emphasis on creating a well-organized 

and supportive classroom environment to enhance learning and participation. High mean 

scores show that teachers ensure cleanliness, proper seating arrangements, and clear 
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visibility of the whiteboard before teaching begins. They also adopt a variety of teaching 

strategies and audiovisual aids to keep students engaged. Active listening to college 

students’ issues acquired one of the maximum ways (M = four.32), reflecting a pupil-

concentrated method. Overall, the results demonstrate that study room organization and 

teacher responsiveness notably make contributions to a effective mastering environment. 

 

Table 4.11 Data analysis at Items Level Teacher–Student Relationship & Respect 

Item N Mean SD 

1. I always communicate in lesson 

essay wording to make it understandable 

for students. 

250 4.24 .791 

2. I always build friendly relationship 

with my students. 

250 4.28 .772 

3. I always include my students to set 

rules and regulation for class. 

250 4.16 .866 

4. I involve parents, when necessary, 

in behavior management. 

250 4.16 .873 

5. I show respect for all students, 

regardless of their behavior. 

250 4.29 .805 

6. I believe mutual respect is key to a 

well-managed classroom. 

250 4.24 .791 

 

The outcomes display sturdy agreement that nice trainer–student relationships are critical 

for effective lecture room management. Teachers consistently use simple and clean 

language throughout lessons (M = 4.24) to make certain understanding. Building friendly 

relationships with students obtained one of the maximum suggest scores (M = 4.28), 

indicating its importance in developing a supportive surroundings. Teachers also contain 

students in putting classroom regulations (M = 4.16) and collaborate with parents when 

wished (M = 4.16), reflecting a participatory method to control. Showing admire to all 

college students regardless of their conduct (M = 4.29) and valuing mutual respect as key 

to a well-controlled classroom (M = 4.24) were strongly endorsed. Overall, the findings 

highlight that recognize, collaboration, and nice communication are primary to retaining 

harmony and subject within the school room. 

 

Research Questions Analysis 

To address the core objectives of the study, correlation and regression analyses were 

used to determine the relationship and effect of management on participation. 

 

Research Question 1:  

What management strategies do teachers use in their classrooms? 

 

Table 4.12 Descriptive Statistics for Teachers’ Classroom Management Strategies 

Factor  Mean Std. Deviation 

1. Behavioral Control & 

Discipline 

20.7080 3.05090 

2. Instructional and 

Strategic Management 

20.8560 2.97298 
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The findings display that teachers use a whole lot of school room management 

techniques at a high stage. The mean rating for Behavioral Control and Discipline turned 

into 20.70 (SD = 3.05), indicating common use of policies, discipline, and behavioral 

control techniques. Similarly, Instructional and Strategic Management recorded an 

average of 20.85 (SD = 2.97), showing sturdy use of planning, business enterprise, and 

engagement strategies., suggesting that teachers successfully combine behavioral and 

educational processes to hold properly managed school rooms 

 

Research Question 2 

What factors influence the effectiveness of these classroom management strategies? 

 

Table 4.13   Descriptive Statistics for Effectives Classroom Management Strategies 

Factor  Mean Std. Deviation 

1. Classroom Environment 

& Organization 

20.4080 3.1625 

2. Student Involvement and 

Motivation 

20.6200 2.5387 

 

The effects show that each elements Classroom Environment & Organization and 

Student Involvement and Motivation have excessive mean values, indicating their robust 

effect on study room control effectiveness. The mean score for Environment & 

Organization became 20.41 (SD = 3.16), suggesting that a effectively established and 

organized study room supports powerful management. Similarly, Student Involvement 

and Motivation had an average of 20.62 (SD = 2.54), showing that lively and influenced 

students contribute appreciably to smooth lecture room functioning. Overall, each 

element are critical, but scholar involvement shows a slightly better mean, indicating it 

can play a barely extra position in enhancing classroom control effectiveness. 

 

Research Question 3:  What is the relationship between classroom management on 

student participation? 

 

Table 4.14 Pearson R correlation analysis regarding classroom management on 

student participation 

 Classroom 

management 

Student 

participation 

Classroom 

management 

Pearson Correlation 1 .813
**

 

Sig. (2-tailed)  .000 

N 250 250 

Student 

participation 

Pearson Correlation .813
**

 1 

Sig. (2-tailed) .000  

N 250 250 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

The correlation results show a robust high quality and great courting between study room 

control (IV) and scholar participation (DV). The Pearson correlation coefficient is r = 

zero.813, p < .01, indicating that school rooms with higher control are associated with 

better tiers of scholar participation. This sturdy correlation way that as teachers use more 

powerful management strategies, students come to be more engaged and energetic in 

magnificence activities. Overall, the findings advocate that powerful lecture room control 
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significantly enhances college students’ magnificence participation. 

 

Research Question 4  

To what extent does classroom management affect students' class participation? 

 

Table 4.15  

Regression analysis regarding the effect of  classroom management affect students' 

class participation 

 

 Sum of Squares df Mean Square F Sig. 

 

Regression 33322.726 1 33322.726 481.831 .000
b
 

Residual 17151.310 248 69.159   

Total 50474.036 249    

a. Dependent Variable: Student Participate  

b. Predictors: (Constant), Classroom management  

 

Regression results show that classroom management significantly predicts student 

participation (F = 481.83, p < .001). The model explains a large portion of the variation 

in student participation, as indicated by the large F-value and highly significant result. 

This means that effective classroom management increases student engagement and 

participation in classroom activities. Overall, classroom management has a strong and 

positive impact on student participation. 

 

Discussion 

The results of this research indicate that there is a strong positive correlation between 

classroom management and student participation (r =.813). This implies that the more a 

classroom is managed, the more the student participation levels. The higher the 

proximity control (M = 4.20) and communicating clear expectations (M = 4.22) in the 

classroom, the greater the psychological safety of the classroom is. This is in line with 

the result of Hasnanto (2024) who highlighted that a supervised classroom gives the 

students the sense of order and predictability, which are critical to the active learning 

process. Independent sample t-test indicated that female respondents (M= 182.52) were 

significantly higher than male respondents (M= 165.04). This could indicate that female 

teachers are embracing more democratic and encouraging managerial approaches. St-

Amand, Smith, and Goulet (2024) argue that the degree of reciprocal respect and trust in 

a teacher-student relationship allow creating harmony in the classroom and making 

students feel freer to share their ideas.  

Moreover, the distinction between the private (M = 179.55) and public institutions (M = 

171.66) is quite significant, which may also hint at the idea that organizational resources 

in the private sector can help to organize it more effectively, which, again, corresponds to 

the research conducted by Hart, Poznanski, and Cramer (2025), which suggested that the 

organization of the classroom is sometimes more effective in terms of student 

involvement than the curriculum design does.  

Findings of the ANOVA in the field of experience indicate that teachers who had 

experience of 6-10 years achieved the highest mean score (M = 183.25). This implies 

that there is a positive and significant effect of teaching experience on performance. This 

is in line with the research of Abidin and Muhammad (2024) who reported that 
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instructional management, i.e. the capacity to plan and administer lessons to ensure that 

the students are not bored is an aspect of education that is only developed through 

practice.  

The mean scores of the two questions, which are: addressing barriers to participation and 

the other question being: appreciating with good words are high (M = 4.30) thus 

indicating that motivational support is one of the major drivers of engagement. This goes 

along with the view of Lasmi et al. (2024), who emphasized the importance of teacher 

practice in creating an environment of active and meaningful learning in a classroom.  

Lastly, the regression analysis (F = 481.83) gives conclusive evidence that classroom 

management will be one of the major predictors of participation. Bhardwaj and Sharma 

(2025) also note that active participation and academic success are facilitated once the 

teachers go beyond the discipline and support students through an environment that 

fosters a sense of participation. This validates an aspect whereby in cases where teachers 

give explicit rules and encourage students by positive reinforcement, the level of 

participation skyrockets.  

 

Conclusion  
This paper finds that the central basis of encouraging student participation in the 

secondary level is classroom management. The strong positive association and the 

meaningful regression are the indications that the management is not a mere method of 

control of behaviors, but a significant teacher that determines the engagement of the 

learner.  

The results indicate that education environments which are structured, proactively 

monitored, and have a good teacher-student relationship are a safe mental space, and 

students feel confident enough to ask questions and contribute ideas. The change in the 

discipline approaches, the old traditional and punitive models to the new models of 

contemporary management, is the necessary step towards changing students who are the 

passive observers into the active participants of their own learning process in the context 

of secondary education in Sheikhupura.  

 

Implications  

This research study provides a number of critical implications in educational practice and 

policy. In practice school leaders must understand that the performance of the teachers in 

the classroom is largely determined by the management skills; thus the emphasis of 

professional development programs must be placed on developing training in the soft 

management skills, like verbal appreciation and active listening. The study has 

educational implications in that the relational dimension of teaching, which is the 

development of the trust and mutual respect is as important as the pedagogical content 

knowledge.  

In grounds of policy, the high performance difference between the private and the public 

institutions implies that the infrastructural facilities, as well as the teaching and learning 

ratio in the schools, should be taken into consideration so that the teachers in the public 

schools could be able to effect the effective strategies of environmental policies, 

including the proximity control and interactive seating designs in the schools. 

In spite of these implications, this research is limited in a number of ways. The study was 

geographically narrowed down to the district of Sheikhupura and to both public and 

privately-owned secondary schools, which could limit the inference of the study to other 

provinces or other ruralurban settings in Pakistan. Methodologically, the research was 

based on self-reported information of teachers through questionnaires; this kind of 
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information could be affected by social desirability bias in which respondent could 

exaggerate his efficacy in management. Moreover, the participants were restricted to 

teachers and the opinions of students who are firsthand to suffer due to these 

management strategies were not included. Lastly, being a correlational study, it provides 

a good relationship between variables but does not conclusively show a longitudinal 

cause-and-effect relationship.  

In turn, such recommendations and outlines to the next research are suggested. The 

secondary school teachers need to be proactive in embracing participatory management 

to reduce the passivity of the students, whereby positive reinforcement should be used 

instead of imposing controls. To improve the generalizability of the data, it is suggested 

that the geographic area should be increased to a provincial or national level in future 

research to increase the scope of the study. To overcome self-reporting bias, any future 

research will have to include a mixed-method design, with the use of focus groups and 

classroom observations to offer more of a comprehensive understanding of classroom 

dynamics. Moreover, longitudinal research is proposed on the effects of particular 

management interventions on both student academic performance and cognitive growth 

through multiple academic terms. 
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