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ABSTRACT 

This study inspects the role of symbolic boundaries in shaping gendered academic 

identities within higher educational institutions in Pakistan. Drawing on sociological 

theories of boundary-making, gender, and academic identity, the research reconnoiters 

how institutional cultures, disciplinary norms, and everyday academic practices 

contribute to processes of inclusion and exclusion. Adopting a qualitative research 

design, the study is based on a thematic analysis of secondary data systematically 

extracted from Google Scholar and other major academic databases. The findings reveal 

that, despite formal commitments to meritocracy and gender equality, symbolic 

boundaries grounded in gendered expectations of authority, professionalism, and 

respectability continue to structure academic life. Female academics, in particular, 

encounter heightened scrutiny and normative pressures that influence their professional 

recognition, participation, and career trajectories. The study further highlights that 

academic identities are dynamically negotiated, with instances of resistance and 

boundary crossing coexisting alongside entrenched inequalities. By foregrounding the 

symbolic and cultural dimensions of gendered inequality, the study contributes to the 

sociology of education and gender studies in Pakistan and underscores the need for 

institutional interventions that address not only structural disparities but also the implicit 

norms and practices that sustain unequal academic environments. 

 

Keywords: Symbolic boundaries, Gendered academic identities, Higher education, 

Gender inequality, Sociology of education 

 

Introduction 

Higher educational institutions in Pakistan are not only sites of knowledge production 

and professional training but also powerful social spaces where identities are constructed, 
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negotiated, and regulated (Ali, Abdullah, & Shaoib, 2026). Within these institutions, 

academic identities are shaped through everyday interactions, institutional cultures, and 

normative expectations that often reflect broader gendered hierarchies embedded in 

Pakistani society (Ali, Abdullah, & Shoaib, 2026). The concept of symbolic boundaries 

understood as socially constructed distinctions that categorize people, practices, and 

spaces offers a critical lens for examining how inclusion and exclusion operate in 

academic settings (Wallace & Wallin, 2015). These boundaries delineate what is 

considered legitimate knowledge, appropriate academic conduct, and credible scholarly 

authority, whereas simultaneously shaping gendered experiences of belonging and 

recognition (Tsouroufli, 2025). Gendered academic identities in Pakistani higher 

education are produced through formal structures such as recruitment, promotion, and 

evaluation criteria, as well as through informal practices including mentorship, collegial 

networks, classroom dynamics, and everyday interactions (Shoaib & Abdullah, 2025). 

Female academics, in particular, often navigate complex and sometimes contradictory 

expectations related to professionalism, respectability, mobility, and visibility 

(O’Connor, 2023). Symbolic boundaries based on gender, discipline, age, marital status, 

and institutional prestige subtly privilege male academic identities although constraining 

women’s participation, voice, and career advancement (Maritz & Prinsloo, 2015). These 

processes are frequently normalized and rendered invisible, making them difficult to 

challenge through policy alone (Mallman, Harvey, Szalkowicz, & Moran, 2021). 

This study seeks to explore how symbolic boundaries operate within higher educational 

institutions in Pakistan to shape and differentiate gendered academic identities. By 

examining how academics perceive, experience, and negotiate these boundaries, the 

research aims to illuminate the micro-level mechanisms through which gender inequality 

is reproduced or resisted in academic spaces. Situating the analysis within the 

sociological traditions of boundary-making and gender studies, the study contributes to a 

deeper understanding of how power, culture, and institutional norms intersect to structure 

academic life. Ultimately, the research aspires to inform more inclusive and equitable 

practices within Pakistan’s higher education sector by foregrounding the lived realities of 

gendered academic identities. 

 

Study Context 

The rationale for this study is grounded in the persistent yet often understated gender 

inequalities within higher educational institutions in Pakistan. However, policy 

frameworks and institutional reforms increasingly emphasize gender equity, empirical 

evidence suggests that disparities in academic recognition, career progression, leadership 

opportunities, and everyday professional interactions continue to shape the experiences 

of male and female academics in unequal ways (Jones, Aldous, Lane, & Penney, 2025). 

These inequalities are not always the result of overt discrimination; rather, they are 

frequently reproduced through subtle, symbolic processes that define norms of 

legitimacy, authority, and belonging within academic spaces (Gokturk, 2025). The 

concept of symbolic boundaries provides a critical analytical tool to examine these subtle 

mechanisms (Eppolite & Burford, 2020). By focusing on how distinctions related to 

gender, discipline, institutional culture, and social respectability are constructed and 

maintained, this study moves beyond structural indicators of inequality to explore the 

cultural and interactional dimensions of academic life. In the Pakistani context where 

higher education institutions are embedded within broader patriarchal social relations 

symbolic boundaries often intersect with cultural expectations surrounding gender roles, 

mobility, family responsibilities, and moral respectability. However, these processes 
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remain under-researched, particularly from the perspective of academics’ lived 

experiences. 

This study is further justified by the limited sociological scholarship that systematically 

examines gendered academic identities in Pakistan using a boundary-making framework. 

Existing research has largely focused on access, enrollment, or policy-level analyses, 

leaving a significant gap in understanding how gendered identities are negotiated within 

institutions on a daily basis (Ahmed, Shoaib, Iqbal, & Abdullah, 2026b; Shoaib, Ahmed, 

Iqbal, & Abdullah, 2026c; Shoaib, Ali, Iqbal, & Abdullah, 2025b). By addressing this 

gap, the study contributes original empirical insights to the sociology of education and 

gender studies, whereas also engaging with global debates on academic identity 

formation in the Global South. Finally, the findings of this study have practical relevance 

for higher education governance and policy. By revealing how symbolic boundaries 

shape inclusion and exclusion within academic institutions, the research inform more 

context-sensitive interventions aimed at fostering equitable professional environments. 

Such insights are essential for developing institutional practices that not only promote 

gender parity in numerical terms but also challenge the cultural norms and symbolic 

hierarchies that sustain gendered inequalities in Pakistan’s higher education sector. 

 

The Data and Methods 

This study adopts a qualitative research methodology to explore symbolic boundaries and 

gendered academic identities within higher educational institutions in Pakistan. The data 

were derived from secondary sources, systematically extracted from Google Scholar and 

other reputable academic databases, including peer-reviewed journals, books, policy 

documents, and institutional reports relevant to gender, higher education, and boundary-

making processes. A purposive selection strategy was employed to identify studies that 

directly addressed academic identity formation, gendered institutional practices, and 

symbolic power relations within Pakistani or comparable socio-cultural contexts. The 

selected literature was subjected to thematic analysis, involving careful coding, 

categorization, and interpretation of recurring patterns, concepts, and narratives related to 

symbolic boundaries and gendered experiences in academia. Through this analytical 

process, six key themes were synthesized to generate coherent findings, from which 

results were interpreted and conclusions were drawn, enabling a nuanced understanding 

of how gendered academic identities are constructed, negotiated, and constrained within 

Pakistan’s higher education sector. 

 

Results and Discussion 

Theme 1: Construction of Gendered Academic Identities 

Socialization is the process that starts right after the birth of a child. Socialization is not 

an isolated process rather it is backed by many factors including gender, family and 

culture of the society and so on (Drewski, Gerhards, & Hans, 2018). In Pakistan, 

gendered socialization is considered very crucial to make the individual best suited to 

perform their expected roles in society (Waris, Shoaib, Sharif, & Abdullah, 2025c). Child 

gets the sense of being male and female throughout a conscious process of socialization 

by family, parents and society (Wang, Lin, & Shen, 2025). At initial stages of life, boys 

and girls perceive themselves as different from each other (Wallace & Wallin, 2015). 

Boys are treated differently than girls. Boys are given the things of specific colors 

including blue black and white and to the contrary, girls are associated with soft colors 

such as pink and purple etc. This distinction is further leads to the differences in dressing 

patterns, speaking style, liking and disliking patterns in everyday choices (Vellamo, 
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2023). Educational institutions are the places where students form academic identities on 

the basis of gendered socialization (Tsouroufli, 2018). Gendered socialization is also 

backed by the rural and urban setting of the students as well as the public and private 

sectors of educational institutions (Tapp, 2014). In general, male students are supposed to 

be more assertive, competent and career oriented in educational settings whereas on the 

other hand female students are supposed to be obedient, submissive and controlled 

(Ramaprasad, 2020). In addition to it, male students from urban setting are more 

confident and polished than those of rural background (Morley, 2016). Same like that, 

female students from urban settings show more positive and active response in 

comparison to the female students from rural backgrounds (Morley, 2011). Every 

educational institution holds its unique culture to reproduce and maintain the gendered 

identity and expectations that contribute to form academic identity among students 

(Barrow, Grant, & Xu, 2022). In Pakistan, educational institutions are inherently 

supportive for male students more than the female in terms of access to the available 

resources, ease to communicate with others and variety of choices etc. Academic 

identities of the students are also shaped by the role of self-perception and aspiration 

(Barnard, Rose, Dainty, & Hassan, 2021). Male students perceive themselves as 

powerful and earning members of the society although female get the sense of being 

responsible and caretaker of the family as less important than the male (Ali, Abdullah, & 

Shaoib, 2026). Same like that, both male and female students take on the responsibility to 

meet the expectations of the society (Ali, Abdullah, & Shoaib, 2026). How male students 

and female students should behave, perform and produce is affected by the formed 

gendered academic identities of them (Shoaib, Ahmed, Iqbal, & Abdullah, 2026b). These 

identities are maintained and reproduced through the academic practices of daily routine 

(Ahmed, Shoaib, Iqbal, & Abdullah, 2026c). Classroom discussion and participation of 

male and female students reflect the gendered biasness and self-perception (Shoaib et al., 

2026c). Male develops a sense of belonging to the group that is similar to their interest 

and identity and so is the case of female (Shoaib, Waris, Zaman, & Abdullah, 2025b). 

This sense of self-perception and aspiration guides their behavior in educational 

institutions especially at higher level (Ahmed, Shoaib, Iqbal, & Abdullah, 2026a).  But 

sometimes these patterns are also challenged to reshape the academic identities among 

male and female students (Ahmed et al., 2026b). Such as selection of male appropriate 

research topics by the female students, participation in classroom discussion on 

contradictory topics for each gender or by showing gender inappropriate behavior are the 

possible ways to break the existing gendered identities in educational institutions in 

Pakistan (Shoaib, Ahmed, Iqbal, & Abdullah, 2026a). Sometimes, male and female have 

strong sense of affiliation to the group of opposite gender and becomes challenging to the 

existing academic culture (Shoaib, Waris, Zaman, & Abdullah, 2025a). 

 

Theme 2: Symbolic Boundaries in Academic Disciplines  

The world of education has been enriched in variety of disciplines throughout the globe 

(Waris, Shoaib, Sharif, & Abdullah, 2025a). Knowledge is not inherent in nature rather it 

is socially constructed. Knowledge reflects and supports the interests of those who 

produce it (Waris, Shoaib, Sharif, & Abdullah, 2025b). In Pakistan many academic 

disciplines have been introduced especially at higher education level (Shoaib, Waris, 

Iqbal, & Abdullah, 2025). These academic disciplines are not only divided on the basis 

of nature of the knowledge but this categorization also carries the hidden meanings of 

differences and boundaries (Waris, Shoaib, et al., 2025c). At educational institutions 

symbolic boundaries are created to maintain the gendered identities of male and female 



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 4 No. 1 (January) (2026)  

129  

(Waris, Shoaib, Iqbal, & Abdullah, 2025). Symbolic boundaries are hidden, internal and 

unspoken patterns of behavior and expectations that are accepted by everyone (Shoaib & 

Abdullah, 2025). Male is considered superior than female at every position. In classroom 

male student is more likely to speak and represent than female students (Shoaib, Ali, 

Iqbal, et al., 2025b). Likewise, male teacher is more confident and recognized as female 

teacher and male staff is more efficient than the female (Ali, Shoaib, Iqbal, & Abdullah, 

2025a). Although it is not hard and fast rule but these are the general practices observed 

in Pakistan (Shoaib, Ali, Iqbal, & Abdullah, 2025c). Male is given with more power and 

more access to the resources and opportunities as they are considered more appropriate 

(Ali, Shoaib, & Ali, 2025). Categorization of academic discipline also reflects the 

authenticity and legitimacy of the knowledge (Ali, Shoaib, Iqbal, & Abdullah, 2025b). 

Male dominant disciplines are highly respected and given more worth in job market as 

compare to the female dominant disciplines (Iqbal, Shoaib, Iqbal, & Abdullah, 2025). 

Being a lawyer or engineer is more respectable than being a teacher or care taker. But 

even if a female chooses the male appropriate discipline she has to face many challenges 

to get equal recognition and opportunities that is very difficult in a society like Pakistan 

(Shoaib, Ali, Iqbal, & Abdullah, 2025c). The knowledge and opinion of the male is 

considered more authentic and reliable than the female (Shoaib, Ali, Iqbal, & Abdullah, 

2025b). Although female is better performer at education but when it comes to the 

practical implication of the knowledge, the male is more reliable (Shoaib, Ali, Iqbal, & 

Abdullah, 2025a). Similarly, legitimate knowledge is driven from the powerful and 

authentic resources and non-legitimate knowledge is produced by the less powerful 

authorities (Ali, Shoaib, Iqbal, & Abdullah, 2025b). The education and knowledge is 

dominated by the male authority in the whole world so that the knowledge and education 

backed by men is labeled as true and valuable knowledge (Ali, Shoaib, Iqbal, & 

Abdullah, 2025a). Academic disciplines are used as a mean to sustain the existing 

patterns of differences among male and female and also to strengthen them (Shoaib, 

Rasool, & Iqbal, 2025b). Male dominant disciplines are Science, Engineering, 

Technology and Mathematics (STEM) etc. are referred as more valuable and important 

knowledge (Shoaib, Rasool, & Iqbal, 2025a). Whereas female dominant disciplines are 

literature, Arts and Humanities that hold less recognition as a discipline in the society 

(Shoaib, Zaman, & Abdullah, 2025). This categorization of the disciplines creates the 

symbolic boundaries in educational institutions. Each academic discipline practice 

different academic and epistemic norms (Shoaib, Iqbal, Rasool, & Abdullah, 2025; 

Shoaib, Rasool, Iqbal, & Abdullah, 2025b).  STEM disciplines are based on practical, 

rigid and scientific approach to produce knowledge (Shoaib, Rasool, Iqbal, & Abdullah, 

2025a). These disciplines are best appropriate for the male students as well as are more 

applicable and helpful in real world. Such disciplines require competition and dedication 

whereas on the other hand Arts and Humanities are creative and flexible disciplines that 

are the best options for the female students in Pakistan (Shoaib, Rasool, Zaman, & 

Abdullah, 2025).  Epistemic culture of each discipline also reinforces the gendered 

differences and inequality in educational institutions (Shoaib, Rasool, & Zaman, 2025c). 

Male students are treated as more deserving and appropriate for STEM fields rather the 

female students. Whereas on the other hand male students in Arts and Humanities are 

considered average and less valuable (Shoaib, Rasool, & Zaman, 2025a). In private 

institutions, although the female students have more opportunities than public sector 

institutions but expected gendered identities from the institutions are still there (Shoaib, 

Rasool, & Zaman, 2025b). These symbolic boundaries in educational institutions are not 

limited to the institutions only but are linked with the overall culture of the society 
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(Shoaib, Rasool, & Iqbal, 2025c). In Pakistan, these symbolic boundaries are accepted as 

positive in academic disciplines to maintain the gender identity (Shoaib, Batool, Kausar, 

& Abdullah, 2025).  

 

Theme 3: Gendered Hierarchies and Academic Status 

In Pakistan, at higher education level symbolic boundaries results in gendered hierarchies 

among male and female (Shoaib & Ullah, 2025). Male dominant disciplines are 

favorable to the men to keep their authority maintained and their power unchallenged 

(Shoaib, Ahmed, & Iqbal, 2025). These symbolic boundaries are created with the help of 

division of academic disciplines as less important and more important (Shoaib, Ahmed, 

Iqbal, & Abdullah, 2025). Female dominant fields are not recognized as intellectual 

fields because of flexible and subjective approach to study the discipline (Shoaib, 

Ahmed, Iqbal, et al., 2025). Moreover, females are not supposed to be intellectually 

competent to deal with scientific and technological knowledge as efficient as male 

(Shoaib, Rasool, Zaman, & Ahmed, 2025). On the contrary, it is believed that male is 

inherently capable to produce scholarly knowledge (Shoaib, Ahmed, & Usmani, 2025b). 

Selection of the discipline is not only reason that creates differences among male and 

female but other contributing factors including disciplinary norms of the educational 

institutions and gendered practices also exist (Shoaib, Ahmed, & Usmani, 2025a). 

Educational institutions in Pakistan privilege the male dominant disciplines and put them 

at higher ladder of the hierarchy of power and privilege (Ahmed, Shoaib, & Zaman, 

2025).  STEM fields enjoy more recognition, get more budgets, and are given more 

respect and value (Shoaib, Ahmed, Zaman, & Abdullah, 2025). Moreover, the teaching 

and management staff is also male in these disciplines. Female are excluded 

unintentionally and are treated as not suitable for technical and scientific fields (Shoaib, 

Waris, & Iqbal, 2025a). On the other side, female dominant fields are not practical and 

actually helpful in development and progress of society in terms of economy and 

technology (Shoaib, Kausar, Ali, & Abdullah, 2025). Females are good to get good 

grades but do not have any meaningful contribution to the knowledge production and 

development of the society (Shoaib, Rasool, Kalsoom, & Ali, 2025). In educational 

institutions, men are responsible to hold all respected and meaningful top key positions 

(Shoaib, Ali, Iqbal, & Abdullah, 2025a). Power and prestige is associated with the 

gender as well as the academic discipline (Ali, Shoaib, & Kausar, 2025). Female enjoys 

bare minimum prestige with reference to their academic discipline and are also paid less 

than the technical and male dominant disciplines and positions (Shoaib, Waris, & Iqbal, 

2025c). These symbolic boundaries work in a cycle to produces and reproduce the 

hierarchal differences among male and female in Pakistan especially at higher 

educational level (Shoaib, Ali, & Kausar, 2025). 

 

Theme 4: Boundary Work and Gendered Inclusion/Exclusion 

In educational institutions, the division of work is symbolic that represents the power 

structure, authority and status of male and female especially in Pakistan (Shoaib, Waris, 

& Iqbal, 2025b). Gender is used as criteria to create boundaries in distribution of roles 

and duties (Shoaib, Waris, & Iqbal, 2025b). Male are assigned to different types of work 

and duties that complement their physique, capabilities and gendered expectations of the 

educational institution and discipline as well (Shoaib, Waris, & Iqbal, 2025a). Likewise, 

females are given with non-technical and easy to go types of duties. Institutional work in 

not limited to the academics only but it includes management, administration teaching 

staff and students as well (Shoaib & Bashir, 2025). Male oriented tasks and jobs are more 
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valued and respected because their duties are comparatively tough than female (Shoaib, 

Shamsher, & Iqbal, 2025). Moreover, some works are best suited for the male and some 

are best suited for the female because of the nature of the work and cultural boundaries 

(Shoaib, 2025b). This distribution and differences among male and female creates a 

boundary about who is best for what and who will perform what (Shoaib, 2025a). 

Boundary work is followed by not only the gender but the hierarchy of power and 

prestige is also involved (Shoaib, Tariq, & Iqbal, 2025b). For example, when it come the 

admission of the students, the male students are preferred for male dominant fields such 

as Science, Technology, Engineering and Mathematics (STEM) etc. and female students 

are prioritized for female appropriate fields such as Arts and Humanities (Shoaib, Tariq, 

Rasool, & Iqbal, 2025). This process of Inclusion or Exclusion in sometime written and 

formal and sometime it is unintentional (Shoaib, Iqbal, & Iftikhar, 2025). Physical 

activities or technology based work is preferred to be done by the male than the female 

as male have more expertise for such kind of work (Shoaib, Tariq, & Iqbal, 2025a). Same 

like that, teaching staff is selected on the basis of academic qualification but gender is 

hidden contributing element (Shoaib, Shamsher, & Iqbal, 2025).  Uncertainty, male and 

female both have the credential for the same job, possibly female is excluded if the field 

is male dominant (Shoaib & Zaman, 2025). Institutional expectations and criteria also 

provide the basis for inclusion and exclusion of the male and female. Written rules and 

regulations along with institutional norms and culture support the procedure of selection 

of competent individual (Shoaib, 2024e). Male are preferred for high responsibility or 

technical job and female are preferred for non-technical and non-scientific job mostly 

(Shoaib & Ullah, 2021a). Limitation to work is not just guided by gender but power and 

status also affecting the formation of boundary (Ali, Zaman, & Shoaib, 2024). Male 

belonging to a higher position will not likely to perform the duties of lower position and 

same like that female belonging to a lower position is not allowed to deal with high level 

roles and duties (Shoaib, Zaman, & Abbas, 2024). Interplay of power and gender at 

educational institution is not only structural but it is observed and initiated at micro level 

(Shoaib, 2024d). Face to face interactions of male and female belonging to different 

positions creates the sense of boundaries (Shoaib, 2024b). In classroom, male teacher is 

more likely to communicate with male student openly and avoid direct interaction with 

female students (Shoaib, 2024c). This kind of behavior sets a boundary between male 

teacher and female student (Shoaib, 2024a). Same like that interaction between male and 

female staff is also shaped by the power and gender dynamics (Shoaib, 2023b).  

 

Theme 5: Institutional Practices and Gendered Cultures 

Gendered practices at educational institutions are merely not the product of the gendered 

socialization and academic identities backed by the disciplinary cultures of the 

institutions (Shoaib, 2023a). But there is a formal mechanism to produce these 

differences through written rules and regulation in Pakistan (Shoaib, 2021). In Pakistan, 

both government and private sector institutions have policies that are inherently 

influenced by the local culture of male dominancy (Shoaib, Usmani, & Abdullah, 2023). 

Institutional policies and norms highlight and support the gendered differences at higher 

education level (Shoaib, Usmani, & Ali, 2022). For instance, transportation provided by 

the college and universities are separate for male and female students and staff. 

Moreover, male and female prefer to be affiliated with the group of same gender (Shoaib, 

Mustafa, & Hussain, 2022). Male and female avoid direct and frank interaction in public. 

Sports policies and programs are also gendered biased (Shoaib, Mustafa, & Hussain, 

2023). Male students are selected in male dominant sports such as jumping; running, 
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cricket etc. and female are selected mostly for debate, literary programs or other creative 

activities (Shoaib, Fatima, & Jamil, 2021). These are the unsaid expected norms in 

Pakistani educational institutions that promote the gendered boundaries among male and 

female (Shoaib, Tariq, Shahzadi, & Ali, 2022). Along with this, academic evaluation of 

both students and teachers is also influenced by the gendered culture in Pakistan (Shoaib, 

Ali, & Akbar, 2021). Teaching skills vary from gender to gender and also differ in terms 

of qualification and credentials (Shoaib, Iqbal, & Tahira, 2021). Though Female teachers 

have lesser exposure to the outside world and their knowledge is confined to the 

theoretical and indigenous knowledge only rather male teachers have a lot of experiences 

and exposure to the variety of the environments (Shoaib & Ullah, 2021b). Thus male 

teacher is more efficient in their job as compare to female teachers at higher level 

institutions. Male students prefer male teachers as their instructor because they both 

share the common gendered identity and are easy to interact and communicate with each 

other and avoid opposite gender as teacher (Shoaib & Ullah, 2019). So is the case of 

female students and teachers. Male teacher is more career oriented and have a lot of 

contribution in all academic related activities including curricular and co-curricular and 

extracurricular activities (Anwar, Shoaib, & Javed, 2013). Most of the scholarly work is 

published by the male teachers only. Female have very fewer contribution in intellectual 

and scholarly work as female just focus on limited and short term goals (Shoaib, Latif, & 

Usmani, 2013). Evaluation of the students’ academic activities is also influenced by 

gendered cultures. Female are considered more intelligent and high performer in written 

activities such as exams, assignment and quizzes whereas male students show good 

performance in technical and experimental subjects (Shoaib, Rasool, Iqbal, et al., 2025b).  

In general girls get good grades than male students but lack the practical skills. 

Workplace environment asserts significant impacts on the gendered identities and 

gendered cultures (Shoaib, Kausar, et al., 2025). For instance, private sector institutions 

are more open and advance for male and female as compare to public sector universities 

(Shoaib, Rasool, & Zaman, 2025b). Gendered identities are not very harsh and rigid in 

high standards and private educational institutions but as for the public sectors and 

universities of background areas are more inclined to practice the gendered bases 

differences at every level (Shoaib, Rasool, & Iqbal, 2025c). Workplace culture influences 

the academic identities of genders through reinforcing or challenging the already existing 

gendered expectations (Shoaib, Rasool, & Zaman, 2025a). 

 

Theme 6: Gendered Expectations in Academic Performance 

Academic performance of male and female students is affected by the gendered 

stereotypes that prevails and believed in educational institutions especially at higher level 

(Shoaib, 2024d). It is believed that females are more responsible towards academic 

performance and must achieve higher grades (Shoaib, 2024b). On the basis of this 

stereotype, female students have more pressure to fulfill the institutional as well as 

cultural pressure (Shoaib, 2024c). Another notion is that male student should pursue 

STEM Field as it ensures more job opportunities in future. Thus male students feel 

anxious to meet the social expectations regardless of their interest in those academic 

disciplines (Shoaib, 2024a). In Pakistan, gender is considered very important in shaping 

the institutional norms and expectations in both public and private sectors of advanced 

and backward areas (Shoaib, 2023b). Female students are categorized as more intelligent, 

obedient and good for emotional and creative tasks. These expected patters form the 

disciplinary cultures of the institution and set female apart from the other category of 

male students (Shoaib, 2023a). Male are recognized as confident, more expressive and 
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sharp in technical activities (Shoaib & Ullah, 2021a). Students are not the only who 

create a sense of self perception of intelligence and competence but other personals like 

teaching staff and administrative staff also develop the sense of gendered differences 

among male and female. In Pakistan, the educational institutions are dominated by the 

male figure (Shoaib & Ullah, 2021b). Female students are visibly larger in number than 

the male students, yet they have less recognition and are pushed back. Male figure is 

dominant on overall system of educational institutions as male holds more powerful and 

demanding positions in the hierarchy of power (Shoaib, 2024d). And even after acquiring 

a significant position and power the female is always perceived and treated inferior and 

less competent than male (Shoaib, 2024e). Male is prioritized in overall society and 

especially in educational institutions because male is more rational in decision making 

and they act autonomously (Shoaib, 2024c). Decisions taken by female authority is not 

always accepted and even counter checked by any other male authority. In Pakistan, 

structural and cultural basis of education institutions is male. Male is considered as Ideal 

Academic authority especially in Pakistani culture (Shoaib, 2024a). Moreover, gendered 

differences are visible in rewards and recognition of students. Male and female are 

systematically dealt differently in terms of academic evaluation and outcome (Ahmed et 

al., 2025). These differences are not specifically based on the academic ability of male 

and female but based on the gendered expectations and cultural influences (Shoaib, 

Shehzadi, & Abbas, 2024). Female figure is encouraged in a way that they do not 

become the challenge or threat to the autonomy and power of the male. And male figure 

is treated as the ruling and dominant figure (Shoaib, 2025a). Female are high achiever in 

academic evaluation but practically male are more suitable and preferred for the real 

roles in society (Shoaib, 2025b). Gendered differences among male and female figure at 

higher education level in Pakistan are remarkably visible (Shoaib & Abdullah, 2025). 

These differences are bases on various factors gendered socialization, disciplinary 

cultures and perceived expectation of male and female students (Shoaib & Bashir, 2025). 

 

Theoretical Insights 

This study is theoretically grounded in sociological perspectives on symbolic boundaries, 

gender, and academic identity, which together provide a robust framework for 

understanding how gendered inequalities are constructed and sustained within higher 

educational institutions in Pakistan. At the core of the analysis is the concept of symbolic 

boundaries, as developed by Lamont and Molnar (2002), who define them as conceptual 

distinctions that social actors use to categorize people, practices, and spaces. These 

boundaries shape perceptions of legitimacy, worth, and belonging, often preceding and 

justifying more visible social inequalities. In academic institutions, symbolic boundaries 

operate through norms of good scholarship, professional demeanor, disciplinary 

hierarchies, and institutional prestige, which appear neutral but are frequently gendered 

in practice. Such boundaries help explain how women academics subtly positioned as 

less authoritative or less committed, despite formal equality in qualifications and roles. 

The study also draws on Pierre Bourdieu’s theory of field, capital, and habitus to 

understand academic space as a competitive social field structured by power relations 

(Bourdieu, 1988). Academic capital such as credentials, publications, networks, and 

symbolic recognition is unevenly distributed and often aligned with masculine norms of 

productivity, mobility, and visibility. Habitus, shaped by gendered socialization, 

influences how male and female academics perceive their place within the field and how 

they navigate institutional expectations. In the Pakistani context, gendered habitus 

interacts with cultural norms around respectability and family roles, reinforcing symbolic 
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boundaries that advantage male academics. Similarly, feminist theories of gender as a 

social construction further inform the analysis by emphasizing that gendered identities 

are produced and reproduced through everyday practices and institutional arrangements 

(West & Zimmerman, 1987). The concept of doing gender highlights how academic 

interactions such as classroom authority, collegial engagement, and leadership roles 

become sites where gender norms are enacted and evaluated. Female academics often 

face contradictory expectations: to demonstrate competence and authority although 

simultaneously conforming to norms of modesty and rationality, thereby intensifying 

boundary-making processes. 

Additionally, Acker’s (1990) theory of gendered organizations provides critical insight 

into how seemingly gender-neutral institutions are structured around implicit male 

norms. Academic institutions, through their evaluation systems, career trajectories, and 

informal networks, often reproduce gendered divisions of labor and power. These 

organizational logics contribute to the normalization of symbolic boundaries that 

marginalize women’s academic identities, particularly in leadership and decision-making 

spaces. Finally, the study engages with the sociology of education and knowledge by 

recognizing universities as sites of cultural reproduction (Bernstein, 2000). What counts 

as legitimate knowledge and who is recognized as a legitimate knower are deeply 

entangled with gendered power relations. In Pakistan’s higher education sector, these 

processes are further shaped by postcolonial legacies, disciplinary hierarchies, and 

Global South academic positioning, adding layers of complexity to gendered boundary-

making. Together, these theoretical perspectives enable a nuanced understanding of how 

symbolic boundaries shape gendered academic identities at both structural and 

interactional levels. They provide the conceptual tools necessary to analyze how power 

operates subtly within higher educational institutions and how gendered inequalities are 

reproduced, negotiated, or contested in everyday academic life. 

 

Conclusion 

This study concludes that higher educational institutions in Pakistan are not merely 

neutral spaces of knowledge production but socially structured environments where 

symbolic boundaries play a decisive role in shaping and differentiating gendered 

academic identities. These boundaries operate through institutional cultures, disciplinary 

norms, informal networks, and everyday interactions that define who is recognized as a 

legitimate academic and whose contributions are rendered less visible or credible. 

Despite formal commitments to meritocracy and gender equality, academic practices 

often remain aligned with masculine norms of authority, productivity, and mobility, 

thereby placing disproportionate symbolic and emotional burdens on female academics. 

The findings reveal that women in academia continuously negotiate contradictory 

expectations of professional competence and culturally prescribed respectability, 

resulting in heightened surveillance, self-regulation, and constrained career trajectories. 

At the same time, academic identity formation emerges as a dynamic and contested 

process, where symbolic boundaries are not only reproduced but also selectively 

challenged through acts of resistance, negotiation, and boundary-crossing. By 

foregrounding the cultural and symbolic mechanisms underlying gendered inequalities, 

this study emphasizes that sustainable gender equity in Pakistan’s higher education sector 

requires more than policy reforms; it necessitates a critical reconfiguration of 

institutional norms, evaluative criteria, and everyday academic practices that currently 

sustain exclusionary boundaries and unequal power relations. 

 



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 4 No. 1 (January) (2026)  

135  

References 

Acker, J. (1990). Hierarchies, jobs, bodies: A theory of gendered organizations. Gender 

& Society, 4(2), 139–158. https://doi.org/10.1177/089124390004002002 

Ahmed, R., Shoaib, M., & Zaman, M. A. (2025). Female Acceptability in STEM Higher 

Education in Pakistan: The Role of Gender Expression, Gender Sensitivity, and 

Supportiveness. Annual Methodological Archive Research Review, 3(7), 296-322.  

Ahmed, R., Shoaib, M., Iqbal, S., & Abdullah, F. (2026a). Constructing a Sociological 

Scale for Gender, STEM, and Social Norms: Assessing Feminization and 

Resistance. Journal for Current Sign, 4(1), 157–180.  

Ahmed, R., Shoaib, M., Iqbal, T., & Abdullah, F. (2026b). Barriers to Female 

Participation in STEM: A Sociological Study of Cultural and Structural 

Resistance. GUMAN, 8(4), 380–393.  

Ahmed, R., Shoaib, M., Iqbal, T., & Abdullah, F. (2026c). Negotiating Femininity in 

STEM Higher Education: Patterns of Career, Individual, and Family Orientations. 

Annual Methodological Archive Research Review, 4(1), 68-84.  

Ali, A., Shoaib, M., & Ali, S. R. (2025). Critical and Collaborative Skills in Higher 

Education: Sociological Insights into Student Development. Journal of 

Management & Social Science, 2(6), 108-120.  

Ali, R., Abdullah, F., & Shaoib, M. (2026). Gender, Artificial Intelligence, and 

Academic Inequality in Higher Education in Pakistan. Journal of Management & 

Social Science, 3(1), 151-171.  

Ali, R., Abdullah, F., & Shoaib, M. (2026). Sociology of Digital Control: Datafication, 

Online Surveillance, and Gendered Norms in Everyday Life in Higher Education 

in Pakistan. Journal of Management Science Research Review, 5(1), 246–265.  

Ali, R., Zaman, M. A., & Shoaib, M. (2024). Trends of Research Visualization of Gender 

Inequality, Equality, and Equity: A Bibliometric Analysis from 1981 to 2020. 

Pakistan Journal of Law, Analysis and Wisdom, 3(8), 237–252.  

Ali, S. R., Shoaib, M., & Kausar, N. (2025). Gender Disparity in Enrolment, Classroom, 

Learning Environment, and Learning Achievements of the Students in Higher 

Education in Pakistan. Journal of Media Horizons, 6(3), 330-342.  

Ali, S. R., Shoaib, M., Iqbal, S., & Abdullah, F. (2025a). Policy and Institutional Support 

for Equitable Assessment and Culturally Relevant Pedagogy among University 

Students. Journal of Media Horizons, 6(7), 1200-1215.  

Ali, S. R., Shoaib, M., Iqbal, S., & Abdullah, F. (2025b). Scale Development and 

Validation of Gender Disparity and Learning Achievement in Higher Education: 

A Confirmatory Factor Analysis. International Journal of Social Sciences 

Bulletin, 3(12), 710-722.  

Ali, S. R., Shoaib, M., Iqbal, T., & Abdullah, F. (2025a). Learning Practices and 

Inequality: A Sociological Examination of Lecture Notes in Bootstrapped 

Induction. Journal for Current Sign, 3(4), 2161–2178.  

Ali, S. R., Shoaib, M., Iqbal, T., & Abdullah, F. (2025b). A Sociological Study of 

Independent Work, Language Mastery, and Communication Skills Among Social 

Sciences Students. GUMAN, 8(4), 366–379.  

Anwar, B., Shoaib, M., & Javed, S. (2013). Women’s autonomy and their role in 

decision making at household level: a case of rural Sialkot, Pakistan. World 

Applied Sciences Journal, 23(1), 129-136.  

Barnard, S., Rose, A., Dainty, A., & Hassan, T. (2021). Understanding social 

constructions of becoming an academic through women’s collective career 

https://doi.org/10.1177/089124390004002002


 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 4 No. 1 (January) (2026)  

136  

narratives. Journal of Further and Higher Education, 45(10), 1342-1355. 

doi:10.1080/0309877X.2020.1865523 

Barrow, M., Grant, B., & Xu, L. (2022). Academic identities research: mapping the 

field’s theoretical frameworks. Higher Education Research & Development, 

41(2), 240-253. doi:10.1080/07294360.2020.1849036 

Bernstein, B. (2000). Pedagogy, symbolic control and identity: Theory, research, 

critique (Rev. ed.). Lanham, MD: Rowman & Littlefield. 

Bourdieu, P. (1988). Homo academicus. Stanford, CA: Stanford University Press. 

Bourdieu, P. (1990). The logic of practice. Stanford, CA: Stanford University Press. 

Drewski, D., Gerhards, J., & Hans, S. (2018). National symbolic capital in a 

multinational environment. An exploratory study of symbolic boundaries at a 

European school in Brussels. Innovation: The European Journal of Social 

Science Research, 31(4), 429-448. doi:10.1080/13511610.2018.1544484 

Eppolite, M., & Burford, J. (2020). Producing un/professional academics: category 

boundary work among migrant academics in Thai higher education. 

Globalisation, Societies and Education, 18(5), 528-540. 

doi:10.1080/14767724.2020.1805300 

Gokturk, D. (2025). How boundaries work in higher education: an ethnographic account 

of Ph.D. students’ identity formation. Compare: A Journal of Comparative and 

International Education, 55(5), 792-809. doi:10.1080/03057925.2024.2321853 

Iqbal, A., Shoaib, M., Iqbal, T., & Abdullah, F. (2025). Pedagogical Skills and the 

Classroom Environment: A Sociological and Empirical Inquiry. Annual 

Methodological Archive Research Review, 3(12), 489-509.  

Jones, E., Aldous, D., Lane, A. P., & Penney, D. (2025). Physical education and sport-

focused degree programs: an exploration of symbolic boundaries and policy 

negotiations. Curriculum Studies in Health and Physical Education, 1-17. 

doi:10.1080/25742981.2025.2583357 

Lamont, M., & Molnár, V. (2002). The study of boundaries in the social sciences. Annual 

Review of Sociology, 28, 167–195. 

https://doi.org/10.1146/annurev.soc.28.110601.141107 

Mallman, M., Harvey, A., Szalkowicz, G., & Moran, A. (2021). Campus convivialities: 

everyday cross-cultural interactions and symbolic boundaries of belonging in 

higher education. Studies in Higher Education, 46(7), 1449-1461. 

doi:10.1080/03075079.2019.1685484 

Maritz, J., & Prinsloo, P. (2015). ‘Queering’ and querying academic identities in 

postgraduate education. Higher Education Research & Development, 34(4), 695-

708. doi:10.1080/07294360.2015.1051007 

Morley, L. (2011). Sex, grades and power in higher education in Ghana and Tanzania. 

Cambridge Journal of Education, 41(1), 101-115. 

doi:10.1080/0305764X.2010.549453 

Morley, L. (2013). Women and higher education leadership: Absences and aspirations. 

London, UK: Leadership Foundation for Higher Education. 

Morley, L. (2016). Troubling intra-actions: gender, neo-liberalism and research in the 

global academy. Journal of Education Policy, 31(1), 28-45. 

doi:10.1080/02680939.2015.1062919 

O’Connor, P. (2023). Is gendered power irrelevant in higher educational institutions? 

Understanding the persistence of gender inequality. Interdisciplinary Science 

Reviews, 48(4), 669-686. doi:10.1080/03080188.2023.2253667 

https://doi.org/10.1146/annurev.soc.28.110601.141107


 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 4 No. 1 (January) (2026)  

137  

Ramaprasad, V. (2020). Neoliberal Pedagogies and Indian American Youth: 

Constructing Academic Identities in Central Texas. South Asian Review, 41(1), 

16-35. doi:10.1080/02759527.2019.1692280 

Reay, D. (2004). Gendering Bourdieu’s concepts of capitals? Emotional capital, women 

and social class. The Sociological Review, 52(2), 57–74. 

https://doi.org/10.1111/j.1467-954X.2005.00524.x 

Shoaib, M. (2021). Sociological Analysis of Teachers Perspectives on Students Academic 

Performance in Higher Education in the Punjab. (PhD Thesis). International 

Islamic University Islamabad, Central Library.  

Shoaib, M. (2023a, September 22). Galvanising Bourdieu’s typology with Pakistani 

education and social class. The Nation, p. 4.  

Shoaib, M. (2023b, December 05). Gender Differences in Academic Performance. The 

Nation.  

Shoaib, M. (2024a, January 09). Gender Disparity in Education. The Nation.  

Shoaib, M. (2024b). Gender Diversity and Inclusion in Higher Education in Pakistan. 

Pakistan Journal of Law, Analysis and Wisdom, 3(1), 207-222.  

Shoaib, M. (2024c, April 30). Gendered Space in Higher Education. Daily Parliament 

Times, p. 3.  

Shoaib, M. (2024d). Gendering Bourdieu’s Cultural Capital in Higher Education in 

Pakistan. Pakistan Journal of Law, Analysis and Wisdom, 3(2), 265-278.  

Shoaib, M. (2024e). Tailoring Theoretical Lens and Nudging Bourdieu’s Cultural Capital 

on Gender and Academic Performance. Journal of Social Sciences Review, 4(4), 

87–101.  

Shoaib, M. (2025a). Academic Achievement and Gender Inequality in Higher Education: 

A Systematic Review of Muslim Majority Nations. Sociology & Cultural 

Research Review 3(02), 373–380.  

Shoaib, M. (2025b). A Systematic Review of Gender Disparities in Academic 

Achievement in Higher Education Across Muslim Countries. Advance Social 

Science Archive Journal, 3(02), 1622–1639.  

Shoaib, M., & Abdullah, F. (2025). Artificial Intelligence in Education: A Sociological 

Analysis of Gender Inequalities in Technology-Mediated Learning Environments. 

Al-Anfal, 3(4), 85–115.  

Shoaib, M., & Bashir, Z. (2025). Virtual Classrooms and Academic Performance of the 

Students in Higher Education during the COVID-19 Outbreak. Paper presented at 

the 5th International Conference of PNQAHE and AGM on Stakeholder 

Engagement in Quality Assurance – Shaping Higher Education with Inputs from 

All Relevant Voices, Forman Christian College University, Lahore.  

Shoaib, M., & Ullah, H. (2019). Female and Male Students’ Educational Performance in 

Tertiary Education in the Punjab, Pakistan. Pakistan Journal of Social Issues, 

X(1), 83-100.  

Shoaib, M., & Ullah, H. (2021a). Classroom Environment, Teacher, and Girl Students’ 

Learning Skills. Education and Urban Society, 53(9), 1039-1063. 

doi:10.1177/00131245211001908 

Shoaib, M., & Ullah, H. (2021b). Teachers' perspectives on factors of female students' 

outperformance and male students' underperformance in higher education. 

International Journal of Educational Management, 35(3), 684-699. 

doi:10.1108/IJEM-05-2020-0261 

Shoaib, M., & Ullah, H. (2025). Gender differentials in academic performance in 

Pakistani higher education*. Educational Research and Evaluation, 1-21.  



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 4 No. 1 (January) (2026)  

138  

Shoaib, M., & Zaman, M. A. (2025). Evaluating Academic Performance in Higher 

Education during COVID-19 A Study of Virtual Learning Environments. 

Pakistan Journal of Law, Analysis and Wisdom, 4(4), 64-78.  

Shoaib, M., Ahmed, R., & Iqbal, S. (2025). Female Acceptability in Stem Higher 

Education in Pakistan: The Interplay of Careerist Femininity, Job Oriented, and 

Family Orientation. Journal for Current Sign, 3(3), 181–202.  

Shoaib, M., Ahmed, R., & Usmani, F. (2025a). Empirical Study on Acceptability and 

Resistance to Feminization in STEM Fields at the Higher Education Level. 

Physical Education, Health and Social Sciences, 3(3), 135–143.  

Shoaib, M., Ahmed, R., & Usmani, F. (2025b). Feminization in STEM Fields in Higher 

Education in Pakistan: A Case of Female Acceptability and Resistance. Social 

Science Review Archives, 3(3), 646–660.  

Shoaib, M., Ahmed, R., Iqbal, S., & Abdullah, F. (2025). Feminization of STEM 

Education in Higher Education: Arrays of Acceptability and Resistance. Research 

Consortium Archive, 3(2), 1002-1021.  

Shoaib, M., Ahmed, R., Iqbal, S., & Abdullah, F. (2026a). From Resistance to 

Recognition: Sociological Insights on Job-Oriented and Historical Dimensions of 

Feminization in STEM Higher Education. Research Consortium Archive, 4(1), 

272-287.  

Shoaib, M., Ahmed, R., Iqbal, S., & Abdullah, F. (2026b). Negotiating Gender and 

STEM: A Sociological Study of Individual, Familial, and Peer Acceptability in 

Higher Education. Pakistan Journal of Social Science Review, 5(1), 266–284.  

Shoaib, M., Ahmed, R., Iqbal, S., & Abdullah, F. (2026c). Reconfiguring Gender in 

STEM Higher Education: Expression, Sensitivity, and the Politics of Support and 

Cooperation. Journal of Management & Social Science, 3(1), 117-134.  

Shoaib, M., Ahmed, R., Zaman, M. A., & Abdullah, F. (2025). Exploring Acceptability 

and Resistance to Feminization in STEM Fields: An Empirical Perspective from 

Higher Education. Dialogue Social Science Review (DSSR), 3(7), 722–736.  

Shoaib, M., Ali, R., & Akbar, A. (2021). Library Services and Facilities in Higher 

Education Institutions in Pakistan: Satisfaction of Patrons. Library Philosophy 

and Practice, 1-19.  

Shoaib, M., Ali, S. R., & Kausar, N. (2025). Gender Disparity on Teaching Materials, 

Communication, Institutional Support, and Learning Achievements of the 

Students in Higher Education in Pakistan. International Journal of Social 

Sciences Bulletin, 3(7), 169-183.  

Shoaib, M., Ali, S. R., Iqbal, S., & Abdullah, F. (2025a). An Empirical Study of 

Instructional Flexibility, Classroom Climate, and Collaborative Learning 

Opportunities in Higher Education. Pakistan Journal of Social Science Review, 

4(8), 246–264.  

Shoaib, M., Ali, S. R., Iqbal, S., & Abdullah, F. (2025b). Gender Inequality in 

Communication and Access to Resources Across Residential Contexts at Tertiary 

Level. Research Consortium Archive, 3(4), 2132-2150.  

Shoaib, M., Ali, S. R., Iqbal, S., & Abdullah, F. (2025c). A Study of Gender Disparity in 

Enrolment, Classroom Participation, and Learning Conditions in Higher 

Education. Annual Methodological Archive Research Review, 3(12), 446-465.  

Shoaib, M., Ali, S. R., Iqbal, T., & Abdullah, F. (2025a). Gender Disparity in Learning 

Achievements of the Students in Higher Education in Pakistan. International 

Journal of Social Sciences Bulletin, 3(6), 840-853.  



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 4 No. 1 (January) (2026)  

139  

Shoaib, M., Ali, S. R., Iqbal, T., & Abdullah, F. (2025b). Learning Modalities and 

Academic Engagement in Higher Education: A Sociological Study of Group-

Study, Online Learning, and Self-Study. Journal of Management Science 

Research Review, 4(4), 1941–1959.  

Shoaib, M., Ali, S. R., Iqbal, T., & Abdullah, F. (2025c). The Self in Action: 

Performativity, Prophecy, and Responsiveness among Higher Education 

Students. Journal for Cultural Research, 3(12), 516–530.  

Shoaib, M., Batool, F., Kausar, N., & Abdullah, F. (2025). Research on Learning 

Modalities A Bibliometric Study of Global Scholarship (2001–2023). 

International Journal of Social Sciences Bulletin, 3(8), 1083-1101.  

Shoaib, M., Fatima, U., & Jamil, R. (2021). Academic Library and Students' Learning at 

University Level: Nothing is Pleasanter than Exploring a Library. Library 

Philosophy and Practice, 1-19.  

Shoaib, M., Iqbal, A., & Iftikhar, I. (2025). Engagement of Students in Learning in 

Higher Education: The Role of Academic Library Spaces. The Regional Tribune, 

4(3), 311-328.  

Shoaib, M., Iqbal, S., & Tahira, G. (2021). Digitalization of Academic Libraries in 

Higher Education Institutions during COVID-19 Pandemic. Library Philosophy 

and Practice, 1-15.  

Shoaib, M., Iqbal, S., Rasool, S., & Abdullah, F. (2025). A Sociological Perspective on 

Gender Disparities in Higher Education in Pakistan. International Journal of 

Social Sciences Bulletin, 3(10), 560-572.  

Shoaib, M., Kausar, N., Ali, S. R., & Abdullah, F. (2025). Gender Disparity in Learning 

Achievements in Higher Education: Insights from a Literature Review. Policy 

Research Journal, 3(6), 634–648.  

Shoaib, M., Latif, B., & Usmani, F. (2013). Economic contribution changes the decision-

making of working women; A case of Bhimben District-AJK. Middle-East 

Journal of Scientific Research, 16(5), 602-606.  

Shoaib, M., Mustafa, R.-E.-., & Hussain, K. G. (2022). Revisiting Classroom 

Environment and Academic Performance of the Students in Higher Education 

Institutions. Pakistan Journal of Social Research, 4(3), 969-986.  

Shoaib, M., Mustafa, R.-E.-., & Hussain, K. G. (2023). Citing the Empirical Shreds of 

Electronic Evidence on Pedagogical Skills Employing Bibliometric Analysis 

from 2001- 2020. Pakistan Journal of Social Research, 5(2), 1050-1062.  

Shoaib, M., Rasool, S., & Iqbal, S. (2025a). Gendered Reflections on Third Space 

Pedagogy and Classroom Practices in Higher Education in Pakistan. Physical 

Education, Health and Social Sciences, 3(4), 374–385.  

Shoaib, M., Rasool, S., & Iqbal, S. (2025b). Sociological Perspectives on Inclusive 

Pedagogy in Higher Education Classrooms in Pakistan. Social Science Review 

Archives, 3(4), 1845–1854.  

Shoaib, M., Rasool, S., & Iqbal, S. (2025c). Trends and Paradoxes of Gender in Higher 

Education in Pakistan. Pakistan Journal of Law, Analysis and Wisdom, 4(9), 37-

51.  

Shoaib, M., Rasool, S., & Zaman, M. A. (2025a). Feminist Pedagogies and Gender 

Sensitive Teaching Practices in Pakistani Higher Education. Social Science 

Review Archives, 3(4), 179–190.  

Shoaib, M., Rasool, S., & Zaman, M. A. (2025b). Feminist Praxis and Pedagogical 

Approaches in Higher Education in Pakistan. Pakistan Journal of Law, Analysis 

and Wisdom, 4(8), 145-160.  



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 4 No. 1 (January) (2026)  

140  

Shoaib, M., Rasool, S., & Zaman, M. A. (2025c). Gender and Cultural dynamics in 

Shaping Pedagogical Practices in Pakistani Higher Education. Physical 

Education, Health and Social Sciences, 3(4), 105–118.  

Shoaib, M., Rasool, S., Iqbal, S., & Abdullah, F. (2025a). Empowerment of Females 

Through Knowledge in Higher Education in Pakistan. Journal of Media 

Horizons, 6(5), 636-648.  

Shoaib, M., Rasool, S., Iqbal, S., & Abdullah, F. (2025b). A Sociological Analysis of 

Gender and Digital Pedagogy in Higher Education: Perspectives from Pakistani 

Context. Journal of Media Horizons, 6(5), 968-981.  

Shoaib, M., Rasool, S., Kalsoom, A., & Ali, S. R. (2025). Exploring Gender-Based 

Dissimilarities in Educational Outcomes at the Tertiary Level: A Review of 

Existing Literature. Policy Research Journal, 3(7), 287–302.  

Shoaib, M., Rasool, S., Zaman, M. A., & Abdullah, F. (2025). Gendered Pathways and 

Global Knowledge Flows in the Transformation of Pakistani Higher Education. 

International Journal of Social Sciences Bulletin, 3(10), 308-322.  

Shoaib, M., Rasool, S., Zaman, M. A., & Ahmed, R. (2025). An Empirical Insight into 

Acceptability and Resistance to Feminization in STEM Fields at the Higher 

Education Level. Research Consortium Archive, 3(3), 157-178.  

Shoaib, M., Shamsher, A., & Iqbal, S. (2025). A Systematic Review of Academic 

Library Spaces as Facilitators of Student Engagement in Higher Education 

Learning. The Knowledge, 4(1), 123-134.  

Shoaib, M., Shamsher, A., & Iqbal, S. (2025). Understanding Student Engagement in 

Higher Education: The Contribution of Academic Library Spaces. ProScholar 

Insights, 4(1), 245-257.  

Shoaib, M., Shehzadi, K., & Abbas, Z. (2024). Inclusivity and Teachers’ Aptitude in 

Higher Education in Pakistan. Pakistan Journal of Law, Analysis and Wisdom, 

3(6), 219-237.  

Shoaib, M., Tariq, I., & Iqbal, S. (2025a). Extracurricular Activities in Higher Education: 

Diversity and Inclusion. Regional Lens, 4(1), 174-187.  

Shoaib, M., Tariq, I., & Iqbal, S. (2025b). Intersectionality and Student Inclusion in 

Higher Education: A Study of Class, Residence, Culture, and Extracurricular 

Participation. Journal of Social Horizons, 2(1), 1-14.  

Shoaib, M., Tariq, I., Rasool, S., & Iqbal, S. (2025). The Role of Extracurricular 

Activities in Fostering Diversity and Inclusion in Higher Education: A Systematic 

Review. Advance Social Science Archive Journal, 3(2), 1377–1392.  

Shoaib, M., Tariq, M., Shahzadi, S., & Ali, M. (2022). Role of Academic Libraries in 

Online Academic Activities during COVID-19 Outbreak at Tertiary Level: A 

Library is a Thought in Cold Storage. Library Philosophy and Practice, 1-19.  

Shoaib, M., Usmani, F., & Abdullah, F. (2023). Plotting The Literature On Social Work 

Education From 1971-2020: A Scientometric Analysis. Pakistan Journal of 

Social Research, 5(2), 1347-1360.  

Shoaib, M., Usmani, F., & Ali, N. (2022). Citing the Empirical Shreds on Social Welfare 

and Methods of Social Work Employing Bibliometric Analysis From 1971 to 

2020. Pakistan Journal of Social Research, 4(3), 1113-1133.  

Shoaib, M., Waris, T., & Iqbal, S. (2025a). A Review-Based Examination of Gender 

Dynamics in Virtual Learning Environments in Higher Education. Sociology & 

Cultural Research Review, 3(02), 448–454.  



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 4 No. 1 (January) (2026)  

141  

Shoaib, M., Waris, T., & Iqbal, S. (2025a). Assessing Gendered Participation Spaces in 

Online Learning Environments in Higher Education in Pakistan. The Knowledge, 

4(2), 63-74.  

Shoaib, M., Waris, T., & Iqbal, S. (2025b). Gender Dynamics in Online Higher 

Education: Insights from Empirical Evidence. The Regional Tribune, 4(2), 89-

102.  

Shoaib, M., Waris, T., & Iqbal, S. (2025b). Virtual Learning Environments and Gendered 

Spaces in Higher Education in Pakistan: A Quantitative Approach. Regional 

Lens, 4(2), 65-78.  

Shoaib, M., Waris, T., & Iqbal, S. (2025c). A Quantitative Study of Gendered 

Interactions and Spatial Perceptions in Online Higher Education in Pakistan. 

ProScholar Insights, 4(2), 96-108.  

Shoaib, M., Waris, T., Iqbal, S., & Abdullah, F. (2025). Gender, Digital Resources, and 

Assessment in Tertiary Virtual Classrooms: A Quantitative Study. Research 

Consortium Archive, 3(4), 2336-2349.  

Shoaib, M., Waris, T., Zaman, M. A., & Abdullah, F. (2025a). Bounded Bodies and 

Framed Voices: Gender Settings, Mobility Constraints, and Gender-Sensitive 

Language in Social Institutions. Journal of Management Science Research 

Review, 4(4), 1970–1988.  

Shoaib, M., Waris, T., Zaman, M. A., & Abdullah, F. (2025b). Negotiating Gendered 

Spaces in Tertiary Virtual Learning Environments: A Quantitative Study of 

Inclusivity and Interaction. Annual Methodological Archive Research Review, 

3(12), 563-581.  

Shoaib, M., Zaman, M. A., & Abbas, Z. (2024). Trends of Research Visualization of 

Gender Based Violence (GBV) from 1971-2020: A Bibliometric Analysis. 

Pakistan Journal of Law, Analysis and Wisdom, 3(7), 203-216.  

Shoaib, M., Zaman, M. A., & Abdullah, F. (2025). Gender and Health through a 

Feminist Lens: Sociological Insights from Pakistan. Research Consortium 

Archive, 3(4), 1075-1086.  

Tapp, J. (2014). ‘I actually listened, I'm proud of myself.’ The effects of a participatory 

pedagogy on students' constructions of academic identities. Teaching in Higher 

Education, 19(4), 323-335. doi:10.1080/13562517.2013.860108 

Tsouroufli, M. (2018). Gendered pedagogic identities and academic professionalism in 

Greek medical schools. Gender and Education, 30(1), 45-58. 

doi:10.1080/09540253.2016.1262008 

Tsouroufli, M. (2025). Surviving carelessness and disposability in British higher 

education: the gendered and racialised emotional labours of academic migration. 

Educational Review, 1-18. doi:10.1080/00131911.2025.2462638 

Vellamo, T. (2023). Gendered identities in a university merger – female academics’ 

identifications in technical fields. European Journal of Engineering Education, 

48(2), 267-283. doi:10.1080/03043797.2022.2117590 

Wallace, J., & Wallin, D. (2015). ‘The voice inside herself’: transforming gendered 

academic identities in educational administration. Gender and Education, 27(4), 

412-429. doi:10.1080/09540253.2015.1019838 

Wang, J., Lin, F., & Shen, W. (2025). Self-perceived identities of female doctoral 

students in mobility: empowered transformation or eroding academic 

commitment? Studies in Higher Education, 1-16. 

doi:10.1080/03075079.2025.2605104 



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 4 No. 1 (January) (2026)  

142  

Waris, T., Shoaib, M., Iqbal, S., & Abdullah, F. (2025). Quantitative Scale Development 

on Gendered Spaces in Virtual Classrooms at the Tertiary Level. Journal for 

Current Sign, 3(4), 2307–2331.  

Waris, T., Shoaib, M., Sharif, M., & Abdullah, F. (2025a). Gender Dynamics in Virtual 

Classrooms: Quantitative Insights into Absolute, Conditional, and Public Spaces 

at the Tertiary Level. Pakistan Journal of Social Science Review, 3(7), 753–770.  

Waris, T., Shoaib, M., Sharif, M., & Abdullah, F. (2025b). Online Assessment, Web 

Platforms, and Gendered Learning Patterns: Quantitative Evidence from Tertiary 

Education. Dialogue Social Science Review (DSSR), 3(12), 627–642.  

Waris, T., Shoaib, M., Sharif, M., & Abdullah, F. (2025c). Private, Inclusive, and Media 

Spaces in Online Higher Education: A Quantitative Study of Gendered Learning 

Environments. Journal of Management & Social Science, 2(5), 739-756.  

West, C., & Zimmerman, D. H. (1987). Doing gender. Gender & Society, 1(2), 125–151. 

https://doi.org/10.1177/0891243287001002002 

 

 

https://doi.org/10.1177/0891243287001002002

