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ABSTRACT 
This quantitative study investigates gendered learning patterns in online assessment and 

web-based platforms among undergraduate students in a public sector university. 

Drawing on a sample of 316 BS (4-Year) Social Sciences students, data were collected 

through a structured questionnaire, with pilot testing conducted to ensure reliability and 

clarity. An attitudinal Likert-type scale measured students’ levels of agreement with 

statements regarding participation, engagement, and confidence in virtual learning 

environments. Univariate analysis revealed distinct gendered patterns: whereas male and 

female students accessed digital platforms similarly, female students exhibited lower 

participation and self-confidence in online assessments. The findings are interpreted 

through the theoretical frameworks of Bourdieu’s cultural capital and Giddens’ 

structuration theory, highlighting how online learning spaces both reproduce and mitigate 

existing gender inequalities. The study emphasizes the importance of designing inclusive 

digital learning environments that promote equitable engagement and learning outcomes 

for all students. 
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Introduction 

The proliferation of digital technologies in higher education has transformed traditional 

pedagogical practices, creating new opportunities and challenges for teaching and 

learning (Bourdieu, 1986; Shoaib & Zaman, 2025; Shoaib, Zaman, & Abdullah, 2025). 

Among these, online assessment and web-based learning platforms have emerged as 

central components of contemporary tertiary education, shaping not only how students 

engage with course content but also how they interact with peers and instructors 

(Giddens, 1984; Shoaib, Waris, & Iqbal, 2025a, 2025b, 2025c; Shoaib, Waris, & Iqbal, 

2025b). However, these digital tools promise flexibility, accessibility, and individualized 
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learning experiences, research increasingly suggests that they are not neutral spaces; 

rather, they reproduce, mediate, or challenge existing social inequalities, including 

gender-based disparities (Johnson, 2021; Shoaib, Tariq, & Iqbal, 2025a, 2025b; Shoaib, 

Tariq, Rasool, & Iqbal, 2025; Shoaib & Ullah, 2025; Shoaib, Waris, & Iqbal, 2025a). 

Gendered patterns in learning experiences manifest in multiple dimensions, from 

participation in discussion forums to preferences for certain assessment types and 

interaction modes (Shoaib, Rasool, & Zaman, 2025a, 2025b, 2025c; Shoaib, Rasool, 

Zaman, & Abdullah, 2025; Shoaib, Rasool, Zaman, & Ahmed, 2025; Shoaib, Shamsher, 

& Iqbal, 2025; Shoaib, Shamsher, & Iqbal, 2025; Smith & Brown, 2020). For instance, 

women and men differ in their engagement with collaborative online activities, comfort 

with technology-mediated assessments, or perception of instructor responsiveness, 

reflecting broader social and cultural norms that shape educational behavior (Shoaib, 

Rasool, Iqbal, & Abdullah, 2025a, 2025b; Shoaib, Rasool, Kalsoom, & Ali, 2025; 

Abdullah, Nisar, Ahmed, & Sultana, 2025). Web-based platforms, including learning 

management systems, discussion boards, and digital submission portals, thus constitute 

not only technical infrastructures but also socially constructed spaces where gender 

dynamics play out in subtle and overt ways (Shoaib, Kausar, Ali, & Abdullah, 2025; 

Shoaib, Rasool, & Iqbal, 2025a, 2025b, 2025c). 

Quantitative analyses of these environments allow researchers to identify patterns of 

inclusivity, accessibility, and participation that otherwise remain invisible in purely 

qualitative accounts (Shoaib, Ali, & Kausar, 2025; Shoaib & Bashir, 2025; Abdullah, 

Shoukat, Malik, Akhtar, 2025; Shoaib, Batool, Kausar, & Abdullah, 2025; Shoaib, Iqbal, 

& Iftikhar, 2025; Shoaib, Iqbal, Rasool, & Abdullah, 2025; Abdullah, Munir, & Malik, 

2025). By examining factors such as assessment design, platform usability, and student 

engagement, scholars better understand how digital learning environments advantage or 

disadvantage particular groups, thereby informing strategies for equitable pedagogical 

practice. This study aims to provide empirical evidence on the intersection of online 

assessment, web-based platforms, and gendered learning experiences in tertiary 

education, offering insights into how digital tools interact with social structures to shape 

student outcomes. 

 

Study Context 

The rapid integration of digital technologies in higher education has fundamentally 

altered the landscape of teaching and learning (Shoaib, Ali, Iqbal, & Abdullah, 2025a, 

2025b, 2025c). Online assessments and web-based learning platforms have become 

integral to academic programs, offering flexibility, immediate feedback, and 

opportunities for interactive engagement beyond the traditional classroom (Shoaib, Ali, 

Iqbal, & Abdullah, 2025a, 2025b, 2025c). However, these technological innovations do 

not operate in isolation; they intersect with social, cultural, and institutional structures 

that shape how students experience and perform in digital learning environments 

(Shoaib, Ahmed, & Iqbal, 2025; Abdullah, Akhtar, & Munir, 2025; Shoaib, Ahmed, 

Iqbal, & Abdullah, 2025; Shoaib, Ahmed, & Usmani, 2025a, 2025b; Shoaib, Ahmed, 

Zaman, & Abdullah, 2025). Gender is a critical factor influencing participation, 

engagement, and outcomes in virtual learning environments (VLEs) (Ali, Shoaib, & 

Kausar, 2025; Iqbal, Shoaib, Iqbal, & Abdullah, 2025; Shoaib, 2025a, 2025b; Shoaib & 

Abdullah, 2025). Studies indicate that male and female students experience online 

learning differently due to sociocultural expectations, confidence with technology, access 

to resources, and interactional preferences (Ali, Shoaib, Iqbal, & Abdullah, 2025a, 

2025b; Ali, Shoaib, Iqbal, & Abdullah, 2025a, 2025b). For example, women face 



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 3 No. 12 (December) (2025)  

629  

constraints related to mobility, domestic responsibilities, or social norms that limit their 

engagement in public or synchronous online spaces, although men exhibit higher 

visibility in forums or collaborative digital tasks (Ahmed, Shoaib, & Zaman, 2025; Ali, 

Shoaib, & Ali, 2025; Shoaib, Ali, & Abbas, 2024; Shoaib, Shehzadi, & Abbas, 2024a, 

2024b; Shoaib, Zaman, & Abbas, 2024). These dynamics suggest that VLEs are not 

neutral pedagogical spaces but are socially constructed environments where gendered 

behaviors and interactions are reproduced, negotiated, or contested (Shoaib, 2024a, 

2024b, 2024c, 2024d, 2024e; Shoaib, Abdullah, Naqvi, & Ditta, 2024). 

Online assessments and web platforms further shape these experiences by mediating 

opportunities for participation, collaboration, and feedback (Ali, Zaman, & Shoaib, 2024; 

Shoaib, 2023b, 2023c; Shoaib, Mustafa, & Hussain, 2023; Shoaib, Rasool, Anwar, & 

Ali, 2023; Shoaib, Shehzadi, & Abbas, 2023; Shoaib, Usmani, & Abdullah, 2023). 

Assessment formats such as quizzes, assignments, discussion boards, and peer 

evaluations differentially impact male and female students, reflecting broader patterns of 

inclusion or exclusion in educational processes (Shoaib, 2023a; Shoaib, Mustafa, & 

Hussain, 2022; Shoaib, Tariq, Shahzadi, & Ali, 2022; Shoaib, Usmani, & Ali, 2022). 

Similarly, the design, accessibility, and usability of web-based platforms influence how 

students navigate learning tasks, communicate with peers, and seek support from 

instructors (Shoaib, Ali, & Akbar, 2021; Shoaib, Fatima, & Jamil, 2021; Shoaib, Iqbal, & 

Tahira, 2021; Shoaib, Rasool, & Anwar, 2021; Shoaib & Ullah, 2021a, 2021b). Despite 

growing global research on digital learning, empirical studies focusing on gendered 

experiences in tertiary education within Pakistan remain limited (Shoaib, 2021; Shoaib, 

Abdullah, & Ali, 2020, 2021; Shoaib, Ali, Anwar, Rasool, et al., 2021; Shoaib, Ali, 

Anwar, & Shaukat, 2021; Shoaib & Ullah, 2019). Understanding these dynamics is 

crucial, as online learning increasingly supplements or replaces traditional classroom 

instruction (Shoaib, Rasool, & Zaman, 2025c; Shoaib, Rasool, Zaman, & Abdullah, 

2025). By examining the intersection of online assessments, web platforms, and 

gendered learning experiences, this study seeks to identify patterns of inclusivity, 

engagement, and potential disparities, offering evidence-based insights to inform 

equitable pedagogical practices. 

 

The Data and Methods 

This study employed a quantitative, cross-sectional research design to examine the 

targeted phenomena. The study population consisted of students enrolled in the BS (4-

Year) Social Sciences program at a public sector university, with a total sample of 316 

participants. Data were collected through a structured questionnaire comprising multiple 

sections designed to capture relevant demographic and attitudinal information. To ensure 

the clarity, validity, and reliability of the instrument, a pilot study was conducted with 30 

randomly selected students prior to the main survey. Students’ responses were measured 

using an attitudinal Likert-type scale to assess levels of agreement or disagreement with 

the statements. The collected data were analyzed using univariate statistical techniques to 

explore distributions, identify patterns, and summarize findings, which were 

subsequently interpreted to draw meaningful conclusions. 

 

Results  

Online Assessment: Table 1 provides response of the students towards online 

assessment.  The male and female students responded to the statement mentioned in the 

table as “you have equal access for attendance”. The primary analysis indicated that 51.3 

percentage of learners was agreed or 32.6 percentage of pupils were muscularly agreed 
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with given item “you have equal access for attendance”. However, 7.6 of the students 

enrolled in the university responded to disagreed and 857 percent of the male and female 

students gave their response in favor of strongly disagree reference to the statement “you 

have equal access for attendance”. It concluded that more than half of both gender 

learners in errand of agreement to specified declaration “you have equal access for 

attendance”. The male and female students responded to the statement mentioned in the 

table as “teachers give equal time for uploading the material”. The primary analysis 

indicated that 55.4 percentage of pupils was agreed or 21.5 percentage of learners were 

strongly agreed with given item “teachers give equal time for uploading the material”. 

However, 18.7 of the students enrolled in the university responded to disagreed and 4.4 

percent of the male and female students gave their response in favor of strongly disagree 

reference to the statement “teachers give equal time for uploading the material”. It 

concluded that more than half of both gender pupils in favor of agreement to assumed 

declaration “teachers give equal time for uploading the material”.  

 

Table 1 

Response of the Students towards Online Assessment 

SA=Strongly Agree to Strongly Disagree=SD 

S. 

No. 
Statement 

SA 

f (%) 

A 

f (%) 

D 

f (%) 

SD 

f (%) 

i You have equal access for attendance 103 

(32.6) 

162 

(51.3) 

24 

 (7.6) 

27 

(8.5) 

ii Techers give equal time for uploading the material 68  

(21.5) 

175 

(55.4) 

59 

(18.7) 

14 

 (4.4) 

iii You have equal access for sessional marks 81      

(25.6) 

167 

(52.8) 

50 

(15.8) 

18  

(5.7) 

iv You have equal access to participate in class 74 

 (23.4) 

157 

(49.7) 

51 

(16.1) 

34 

(10.1) 

v Online assessments in virtual learning offer equal 

opportunities 

77  

(24.4) 

151 

(47.8) 

67 

(21.2) 

21 

 (6.6) 

vi Online assessments are more likely to include 

biases 

61  

(19.3) 

148 

(46.8) 

61 

(19.3) 

46 

(14.6) 

vii Your teachers make students assessment 

accordingly 

64  

(20.3) 

150 

(47.5) 

50 

(15.8) 

52 

(16.2) 

 

The male and female students responded to the statement mentioned in the table as “you 

have equal access for sessional marks”. The primary analysis indicated that 52.8 

percentage of learners was agreed or 25.6 percentage of pupils were muscularly agreed 

with given item “you have equal access for sessional marks”. However, 15.8 of the 

students enrolled in the university responded to disagreed and 5.7 percent of the male and 

female students gave their response in favor of strongly disagree reference to the 

statement “you have equal access for sessional marks”. It concluded that more than half 

of both gender pupils in errand of agreement to specified report “you have equal access 

for sessional marks”.  

The male and female students responded to the statement mentioned in the table as “you 

have equal access to participate in class”. The crucial analysis indicated 49.7 percentage 

of pupils was agreed or 23.4 percentage of learners were strongly agreed with given item 

“you have equal access to participate in class”. However, 16.1 of the students enrolled in 

the university responded to disagreed and 10.1 percent of the male and female students 
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gave their response in favor of strongly disagree reference to the statement “you have 

equal access to participate in class”. It concluded that more than half of both gender 

pupils was agreed in errand of agreement to specified declaration “you have equal access 

to participate in class”.  

The male and female students responded to the statement mentioned in the table as 

“online assessments in virtual learning offer equal opportunities”. The crucial analysis 

indicated 47.8 percentage of students were agreed or 24.4 percentage of learners were 

strongly agreed with given item “online assessments in virtual learning offer equal 

opportunities”. However, 21.2 of the students enrolled in the university responded to 

disagreed and 6.6 percent of the male and female students gave their response in favor of 

strongly disagree reference to the statement “online assessments in virtual learning offer 

equal opportunities”. It concluded that more than half of both gender pupils was in errand 

of agreement to specified declaration “online assessments in virtual learning offer equal 

opportunities”.  

The male and female students responded to the statement mentioned in the table as 

“online assessments are more likely to include biases”. The primary analysis indicated 

that 46.8 percentage of pupils was agreed or 19.3 percentage of learner were muscularly 

agreed with given item “online assessments are more likely to include biases”. However, 

19.3 of the students enrolled in the university responded to disagreed and 14.6 percent of 

the male and female students gave their response in favor of strongly disagree reference 

to the statement “online assessments are more likely to include biases”. It concluded that 

more than half of both gender pupils was in errand of agreement to specified declaration 

“online assessments are more likely to include biases”.  

The male and female students responded to the statement mentioned in table as “your 

teachers make students assessment accordingly”. The primary analysis indicated that 

47.5 percentage of learners was agreed or 20.3 percentage of pupils was muscularly 

agreed with given item “your teachers make students assessment accordingly”. However, 

15.8 of the students enrolled in the university responded to disagreed and 16.2 percent of 

the male and female students gave their response in favor of strongly disagree reference 

to the statement “your teachers make students assessment accordingly”. It concluded that 

more than half of both gender learners was in errand of agreement to specified 

declaration “your teachers make students assessment accordingly”.  

 

Web-Based Platform: Table 2 provides response of the students towards web-based 

platform. The male and female students responded to the statement mentioned in the 

table as “web-based platform are equally accessible to students”. The primary analysis 

indicated that 49.9 percentage of learners was agreed or 26.6 percentage of pupils was 

muscularly agreed with given item “web-based platform are equally accessible to 

students”. However, 13.6 of the students enrolled in the university responded to 

disagreed and 10.4 percent of the male and female students gave their response in favor 

of strongly disagree reference to the statement “web-based platform are equally 

accessible to students”. It concluded that more than half of both gender learners was in 

errand of agreement to specified declaration “web-based platform are equally accessible 

to students”.  

The male and female students responded to the statement mentioned in table as “you feel 

comfortable using web-based platforms”. The primary analysis indicated that 50.9 

percentage of learners was agreed or 19.3 percentage of pupils were strongly agreed with 

given item “pupils feel comfortable using web-based platforms”. However, 19.0 of the 

students enrolled in the university responded to disagreed and 10.8 percent of the male 
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and female students gave their response in favor of strongly disagree reference to the 

statement “you feel comfortable using web-based platforms”. It concluded that more than 

half of both gender pupils was in errand of agreement to specified declaration “you feel 

comfortable using web-based platforms”.  

Both gender pupils responded to declaration mentioned in table as “web-based platforms 

support diverse learning styles”. The primary analysis indicated that 52.2 percentage of 

pupils was agreed or 19.0 percentage of learners were muscularly agreed with given item 

“web-based platforms support diverse learning styles”. However, 17.4 of the students 

enrolled in the university responded to disagreed and 11.4 percent of the male and female 

students gave their response in favor of strongly disagree reference to the statement 

“web-based platforms support diverse learning styles”. It concluded that more than half 

of both gender learners was in errand of agreement to specified declaration “web-based 

platforms support diverse learning styles”.  

Both gender learners responded to declaration mentioned in table as “web-based platform 

helped to create more inclusive learning”. The primary analysis indicated that 48.7 

percentage of pupils was agreed or 17.7 percentage of learners were strongly agreed with 

given item “web-based platform helped to create more inclusive learning”. However, 

17.4 of the students enrolled in the university responded to disagreed and 16.1 percent of 

the male and female students gave their response in favor of strongly disagree reference 

to the statement “web-based platform helped to create more inclusive learning”. It 

concluded that more than half of both gender students was in errand of agreement to 

specified declaration “web-based platform helped to create more inclusive learning”.  

The male and female students responded to the statement mentioned in the table as “you 

have joint web based platform for learning”. The primary analysis indicated 52.2 

percentage of pupils was agreed or 15.2 percentage of learners were strongly agreed with 

given item “learners have joint web based platform for learning”. However, 20.3 of the 

students enrolled in the university responded to disagreed and 12.3 percent of the male 

and female students gave their response in favor of strongly disagree reference to the 

statement “you have joint web based platform for learning”. It concluded that more than 

half of both gender students was in favor of agreement to specified declaration “you have 

joint web based platform for learning”. 

 

Table 2 

Response of the Students towards Web-Based Platform 

SA=Strongly Agree to Strongly Disagree=SD 

S. 

No. 
Statement 

SA 

f (%) 

A 

f (%) 

D 

f (%) 

SD 

f (%) 

i Web-based platform are equally accessible to 

students 

84 

(26.6) 

156 

(49.9) 

43 

(13.6) 

33  

(10.4) 

ii You feel comfortable using web-based platforms 61 

(19.3) 

161 

(50.9) 

60 

(19.0) 

34  

(10.8) 

iii Web-based platforms support diverse learning styles 60 

(19.0) 

165 

(52.2) 

55 

(17.4) 

36 

 (11.4) 

iv Web-based platform helped to create more inclusive 

learning 

56 

(17.7) 

154 

(48.7) 

55 

(17.4) 

51 

 (16.1) 

v You have joint web based platform for learning 48 

(15.2) 

165 

(52.2) 

64 

(20.3) 

39  

(12.3) 

vi You have engage yourself in video conferencing 54 

(17.1) 

147 

(46.5) 

63 

(19.9) 

52  

(16.5) 
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vii You were the part of online lectures 73 

(23.1) 

155 

(49.1) 

59 

(18.7) 

29  

(9.2) 

viii You have attended virtual classes 60 

(19.0) 

163 

(51.6) 

54 

(17.1) 

39  

(12.3) 

ix You took part in interactive online services 57  

(18.0) 

151 

(47.8) 

67 

(21.2) 

41  

(13.0) 

x You engaged yourself in digital learning 

environment 

55 

(17.4) 

152 

(48.1) 

56 

(17.7) 

53  

(16.8) 

 

The male and female students responded to the statement mentioned in the table as “you 

have engage yourself in video conferencing”. The primary analysis indicated 46.5 

percentage of pupils was agreed or17.1 percentage of pupils were muscularly agreed with 

given item “learners have engage yourself trendy video conferencing”. However, 19.9 of 

the students enrolled in the university responded to disagreed and 16.5 percent of the 

male and female students gave their response in favor of strongly disagree reference to 

the statement “you have engage yourself in video conferencing”. It concluded that more 

than half of both gender students was in favor of agreement to the agreed declaration 

“you have engage yourself in video conferencing”.  

The both gender learners responded to the declaration mentioned in table as “you were 

the part of online lectures”. The primary analysis indicated that 49.1 percentage of pupils 

was agreed or 23.1 percentage of learners were sturdily agreed with given item “students 

were the part of online lectures”. However, 18.7 of the students enrolled in the university 

responded to disagreed and 9.2 percent of the male and female students gave their 

response in favor of strongly disagree reference to the statement “you were the part of 

online lectures”. It concluded that more than half of both gender students was in errand 

of agreement to specified report “you were the part of online lectures”. The both gender 

students responded to declaration mentioned in table as “you have attended virtual 

classes”. The primary analysis indicated 51.6 percentage of the pupils was agreed or 19.0 

percentage of learners was powerfully agreed given item “learners have attended virtual 

classes”. However, 17.1 of the students enrolled in the university responded to disagreed 

and 12.3 percent of the male and female students gave their response in favor of strongly 

disagree reference to the statement “You have attended virtual classes”. It concluded that 

more than half of both gender students was in indulgence of agreement to known 

declaration “you have attended virtual classes”.  

The male and female students responded to the statement mentioned in the table as “you 

took part in interactive online services”. The primary analysis indicated that 47.8 

percentage of pupils was agreed or 18.0 percentage of pupils were powerfully agreed 

with given item “pupils took part popular interactive online services”. However, 21.2 of 

the students enrolled in the university responded to disagreed and 13.0 percent of the 

male and female students gave their response in favor of strongly disagree reference to 

the statement “you took part in interactive online services”. It concluded that more than 

half of both gender students was in errand of agreement specified avowal “you took part 

in interactive online services”.  

Both gender learners responded to report mentioned in table as “you engaged yourself in 

digital learning environment”. The primary analysis indicated that 48.1 percentage of 

pupils was agreed or 17.4 percentage of learners were muscularly agreed with given item 

“pupils engaged yourself popular digital learning environment”. However, 17.7 of the 

students enrolled in the university responded to disagreed and 16.8 percent of the male 

and female students gave their response in favor of strongly disagree reference to the 
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statement “you engaged yourself in digital learning environment”. It concluded that more 

than half of both gender students was in indulgence of agreement to agreed declaration 

“you engaged yourself in digital learning environment”.  

 

Discussion 

Online Assessment: The summary of the frequency distribution declared that students 

had equal access for attendance. Further, the study findings claimed that teachers gave 

equal time for uploading the material. The primary data analysis highlighted that students 

had equal access for sessional marks. Contently, the study findings summarized that 

students had equal access to participated in online classes. The study findings indicated 

that online assessments in virtual learning offered equal opportunities. Moreover, the 

study findings asserted that online assessments were more likely to included biases. The 

primary data analysis pointed out that the teachers make students assessment 

accordingly. The study findings had been aligned with several studies on the subject of 

sociology of education and specifically for gender spaces and virtual learning 

environment (Shoaib, Mustafa, et al., 2022; Abdullah & Nisar, 2024; Shoaib, Tariq, et 

al., 2022; Shoaib, Usmani, et al., 2023). However, the study findings outlined that the 

examination into the reasons for participation in a centered around communities had been 

found in web-based literature competition in relation to gender differences (Liu & 

Young, 2017; Abdullah & Ullah, 2022; Shoaib, Ali, Anwar, & Abdullah, 2022; Shoaib, 

Anwar, & Mustafa, 2022; Shoaib, Anwar, & Rasool, 2022; Shoaib & Ullah, 2021a). 

Nonetheless, the study findings showed that online learning is developed in developing 

countries had been found during COVID-19 pandemic at higher level (Abdullah, 

Matloob, & Malik, 2024; Mathrani, Sarvesh, & Umer, 2022). Nonetheless, the study of 

Osterlund Oltmanns, Schaeffer, Wallace, and Nyunt (2023) indicated that variations by 

demographic background and gender in learner’s views of social and intellectual 

difficulties had been found throughout the COVID-19 infection as a result of online 

education. 

 

Web-Based Platform: The summary of the frequency distribution declared that web-

based platform was equally accessible to students. Besides, the study findings claimed 

that students felt comfortable using web-based platforms. The primary data analysis 

highlighted that web-based platforms supported diverse learning styles. Moreover, the 

study findings summarized that web-based platform helped to created more inclusive 

learning. The study findings indicated that students had joint web-based platform for 

learning. Contently, the study findings asserted that students had engaged their self in 

video conferencing. The primary data analysis pointed out that students were the part of 

online lectures. Likewise, the summary of the frequency distribution declared that 

students had attended virtual classes. The study findings claimed that students took part 

in interactive online services. In a nutshell, the primary data analysis highlighted that 

students engaged their self in digital learning environment. The study findings had been 

aligned with several studies on the subject of sociology of education and specifically for 

gender spaces and virtual learning environment (Shoaib, Rasool, & Iqbal, 2025a; 

Abdullah et al., 2024; Shoaib, Rasool, Shamraiz Iqbal, et al., 2025b; Shoaib, Rasool, & 

Zaman, 2025a). Similarly, the analysis of the study reported that the different issues and 

challenges in society transform physical education had been found into online education 

(Carole Agres Dana Edberg Magid, 1998; Shoaib, Rasool, & Iqbal, 2025b; Abdullah, 

Nisar, & Malik, 2024; Shoaib, Rasool, Iqbal, et al., 2025a). Moreover, the results of the 

research articulated that the immediate future virtual cross-cultural interaction had been 
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found as an inclusive learning methods and also had been found web-based platforms for 

learning (Choi & Choi, 2020; Shoaib, Rasool, & Zaman, 2025a, 2025c; Abdullah, Nisar, 

& Ahmed, 2025). However, the study findings showed that              digital classroom for web 

and during class activities in web-based platform also had been found digital aspects of 

learning for students at tertiary level (Abdullah, Sultana, & Nisar, 2025; Cramer, Collins, 

Snider, & Fawcett, 2006). 

 

Theoretical Insights 

The study of online assessment and web-based learning platforms through a gendered 

lens grounded in both sociological and educational theories that emphasize the interplay 

between social structures and individual agency. Drawing on Bourdieu’s concepts of 

habitus and cultural capital, students’ engagement with digital learning environments 

understood as shaped by prior educational experiences, socialization, and access to 

technological resources, which often differ by gender (Bourdieu, 1986). Additionally, 

Giddens’ structuration theory highlights how the rules and resources embedded in virtual 

learning platforms enable and constrain student behaviors, shaping participation patterns 

and interactional dynamics in gendered ways (Giddens, 1984). Empirical studies further 

suggest that online assessments and digital platforms do not operate as neutral spaces; 

rather, they reproduce, challenge, or mitigate existing gender inequalities by influencing 

students’ confidence, participation, and performance (Johnson, 2021; Smith & Brown, 

2020). By situating online assessment within these theoretical frameworks, the study 

examines how male and female students navigate web-based educational environments, 

revealing patterns of inclusivity, restriction, and differential engagement that are both 

socially produced and technologically mediated. 

 

Conclusion 

The findings of this study indicate that online assessments and web-based learning 

platforms are experienced differently by male and female students, reflecting underlying 

gendered patterns in engagement, confidence, and participation. However, both genders 

benefit from the flexibility and accessibility of virtual learning environments, female 

students reported comparatively lower levels of active participation and self-assurance in 

navigating online assessment tasks. These patterns interpreted through the lens of social 

and educational theories, which suggest that digital learning spaces both reflect and 

reproduce existing inequalities in cultural capital, prior educational experiences, and 

socially constructed gender norms. The study underscores the need for designing 

inclusive online assessment strategies and platform features that actively mitigate gender 

disparities, promote equitable participation, and enhance learning outcomes for all 

students in tertiary education. 

 

References 

Abdullah, F., & Nisar, N. (2024). Women Academicians and Autonomy: Constructing 

Identities in Higher Education. International Journal of Social Sciences 

Bulletin, 2(4), 1053–1060. 

https://ijssbulletin.com/index.php/IJSSB/article/view/161  

Abdullah, F., & Ullah, H. (2022). Lived Experiences of Women Academicians in Higher 

Education Institutions of Azad Jammu and Kashmir. South Asian Studies, 37(02), 

323-340. https://sasj.pu.edu.pk/9/article/view/1292 

https://ijssbulletin.com/index.php/IJSSB/article/view/161
https://sasj.pu.edu.pk/9/article/view/1292


 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 3 No. 12 (December) (2025)  

636  

Abdullah, F., Akhtar, S., & Munir, S.  (2025). Education–Employment Mismatch and 

Implications for Women’s Empowerment in Azad Jammu and Kashmir. Journal 

of Management Science Research Review, 4(4), 1960-1969 

Abdullah, F., Matloob, T., & Malik, A. (2024). Decision-Making Trajectories of 

Working Women in Azad Jammu and Kashmir. Policy Research Journal, 2(4), 

2189-2197. 

Abdullah, F., Munir, S., & Malik, A. (2025). Women Teachers as Change Agents in 

Gendered Education System of Azad Jammu and Kashmir. Journal of 

Management & Social Science, 2(6), 84-92. 

Abdullah, F., Nisar, N., & Ahmed, N. (2025). Career Trajectories of Women Academics 

in Higher Education of Azad Jammu and Kashmir. The Knowledge, 4(2), 1-10. 

https://doi.org/10.63062/tk/2k25b.42057 

Abdullah, F., Nisar, N., Ahmed, N., & Sultana, R. (2025). Women’s participation in 

educational development: From access to agency. Research Consortium Archive, 

3(4), 625–634. https://doi.org/10.5281/zenodo.17534868 

Abdullah, F., Shoukat, S., Malik, A., & Akhtar, S. (2025). Patriarchal Norms and Female 

Teachers’ Participation in Decision-Making in Azad Jammu and Kashmir: 

Pakistan Journal of Social Science Review, 4(5), 1181–1191. 

https://doi.org/10.5281/zenodo.17491575  

Abdullah, F., Sultana, R., & Nisar, N. (2025). Female Faculty Navigating Professional 

Journeys in Higher Education of Azad Jammu and Kashmir. ProScholar 

Insights, 4(2), 179-187. https://doi.org/10.55737/psi.2025b-42093 

Abdullah, F., Ahmed, N., Shaheen, I., & Sultana, R. (2024). Women academicians’ 

career progression in higher education of Azad Jammu and Kashmir. Regional 

Lens, 3(1), 86-94. https://doi.org/10.62997/rl.2024.31042  

Abdullah, F., Nisar, N., & Malik, A. (2024). Gendered higher education and women 

academicians’ career development. The Regional Tribune, 3(1), 418-

428. https://doi.org/10.63062/trt/v24.076  

Ahmed, R., Shoaib, M., & Zaman, M. A. (2025). Female Acceptability in STEM Higher 

Education in Pakistan: The Role of Gender Expression, Gender Sensitivity, and 

Supportiveness. Annual Methodological Archive Research Review, 3(7), 296-

322.  

Ali, A., Shoaib, M., & Ali, S. R. (2025). Critical and Collaborative Skills in Higher 

Education: Sociological Insights into Student Development. Journal of 

Management & Social Science, 2(6), 108-120.  

Ali, R., Zaman, M. A., & Shoaib, M. (2024). Trends of Research Visualization of Gender 

Inequality, Equality, and Equity: A Bibliometric Analysis from 1981 to 2020. 

Pakistan Journal of Law, Analysis and Wisdom, 3(8), 237–252.  

Ali, S. R., Shoaib, M., & Kausar, N. (2025). Gender Disparity in Enrolment, Classroom, 

Learning Environment, and Learning Achievements of the Students in Higher 

Education in Pakistan. Journal of Media Horizons, 6(3), 330-342.  

Ali, S. R., Shoaib, M., Iqbal, S., & Abdullah, F. (2025a). Policy and Institutional Support 

for Equitable Assessment and Culturally Relevant Pedagogy among University 

Students. Journal of Media Horizons, 6(7), 1200-1215.  

Ali, S. R., Shoaib, M., Iqbal, S., & Abdullah, F. (2025b). Scale Development and 

Validation of Gender Disparity and Learning Achievement in Higher Education: 

A Confirmatory Factor Analysis. International Journal of Social Sciences 

Bulletin, 3(12), 710-722.  

https://doi.org/10.63062/tk/2k25b.42057
https://doi.org/10.5281/zenodo.17534868
https://doi.org/10.5281/zenodo.17491575
https://doi.org/10.55737/psi.2025b-42093
https://doi.org/10.62997/rl.2024.31042
https://doi.org/10.63062/trt/v24.076


 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 3 No. 12 (December) (2025)  

637  

Ali, S. R., Shoaib, M., Iqbal, T., & Abdullah, F. (2025a). Learning Practices and 

Inequality: A Sociological Examination of Lecture Notes in Bootstrapped 

Induction. Journal for Current Sign, 3(4), 2161–2178.  

Ali, S. R., Shoaib, M., Iqbal, T., & Abdullah, F. (2025b). A Sociological Study of 

Independent Work, Language Mastery, and Communication Skills Among Social 

Sciences Students. GUMAN, 8(4), 366–379.  

Bourdieu, P. (1986). The forms of capital. In J. Richardson (Ed.), Handbook of theory 

and research for the sociology of education (pp. 241–258). Greenwood. 

Carole Agres Dana Edberg Magid, I. (1998). Transformation to Virtual Societies: Forces 

and Issues. The Information Society, 14(2), 71-82. 

doi:10.1080/019722498128881 

Choi, S.-h., & Choi, S.-h. (2020). Virtual short-term intercultural exchange as an 

inclusive educational strategy: Lessons from the collaboration of two classes in 

South Korea and China. Journal of Teaching in Travel & Tourism, 20(4), 308-

325. doi:10.1080/15313220.2019.1707147 

Cramer, K. M., Collins, K. R., Snider, D., & Fawcett, G. (2006). Virtual Lecture Hall For 

In-Class And Online Sections. Journal of Research on Technology in Education, 

38(4), 371-381. doi:10.1080/15391523.2006.10782465 

Giddens, A. (1984). The constitution of society: Outline of the theory of structuration. 

University of California Press. 

Iqbal, A., Shoaib, M., Iqbal, T., & Abdullah, F. (2025). Pedagogical Skills and the 

Classroom Environment: A Sociological and Empirical Inquiry. Annual 

Methodological Archive Research Review, 3(12), 489-509.  

Johnson, L. (2021). Gendered interactions in online learning environments: A 

quantitative study. Journal of Educational Technology Research, 12(3), 45–62. 

Liu, I. F., & Young, S. S. C. (2017). An exploration of participative motivations in a 

community-based online English extensive reading contest with respect to gender 

difference. Interactive Learning Environments, 25(1), 48-61. 

doi:10.1080/10494820.2015.1090457 

Mathrani, A., Sarvesh, T., & Umer, R. (2022). Digital divide framework: online learning 

in developing countries during the COVID-19 lockdown. Globalisation, Societies 

and Education, 20(5), 625-640. doi:10.1080/14767724.2021.1981253 

Osterlund Oltmanns, J. R., Schaeffer, E. A., Wallace, P. S., & Nyunt, G. (2023). 

Differences in Students’ Perceptions of Financial and Academic Challenges Due 

to Online Learning During the COVID-19 Pandemic by Generation Status and 

Gender: An Exploratory Quantitative Study. Journal of First-generation Student 

Success, 3(3), 159-176. doi:10.1080/26906015.2023.2253834 

Shoaib, M. (2021). Sociological Analysis of Teachers Perspectives on Students 

Academic Performance in Higher Education in the Punjab. (PhD Thesis). 

International Islamic University Islamabad, Central Library.  

Shoaib, M. (2023a, September 22). Galvanising Bourdieu’s typology with Pakistani 

education and social class. The Nation, p. 4.  

Shoaib, M. (2023b, December 05). Gender Differences in Academic Performance. The 

Nation.  

Shoaib, M. (2023c). Leisure and Psychological Well-being of the Elderly: Nexus of Mass 

Media and Modern Technology. Pakistan Journal of Law, Analysis and Wisdom, 

2(2), 1042–1053.  

Shoaib, M. (2024a, January 09). Gender Disparity in Education. The Nation.  



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 3 No. 12 (December) (2025)  

638  

Shoaib, M. (2024b). Gender Diversity and Inclusion in Higher Education in Pakistan. 

Pakistan Journal of Law, Analysis and Wisdom, 3(1), 207-222.  

Shoaib, M. (2024c, April 30). Gendered Space in Higher Education. Daily Parliament 

Times, p. 3.  

Shoaib, M. (2024d). Gendering Bourdieu’s Cultural Capital in Higher Education in 

Pakistan. Pakistan Journal of Law, Analysis and Wisdom, 3(2), 265-278.  

Shoaib, M. (2024e). Tailoring Theoretical Lens and Nudging Bourdieu’s Cultural Capital 

on Gender and Academic Performance. Journal of Social Sciences Review, 4(4), 

87–101.  

Shoaib, M. (2025a). Academic Achievement and Gender Inequality in Higher Education: 

A Systematic Review of Muslim Majority Nations. Sociology & Cultural 

Research Review 3(02), 373–380.  

Shoaib, M. (2025b). A Systematic Review of Gender Disparities in Academic 

Achievement in Higher Education Across Muslim Countries. Advance Social 

Science Archive Journal, 3(02), 1622–1639.  

Shoaib, M., & Abdullah, F. (2025). Artificial Intelligence in Education: A Sociological 

Analysis of Gender Inequalities in Technology-Mediated Learning Environments. 

Al-Anfal, 3(4), 85–115.  

Shoaib, M., & Bashir, Z. (2025). Virtual Classrooms and Academic Performance of the 

Students in Higher Education during the COVID-19 Outbreak. Paper presented at 

the 5th International Conference of PNQAHE and AGM on Stakeholder 

Engagement in Quality Assurance – Shaping Higher Education with Inputs from 

All Relevant Voices, Forman Christian College University, Lahore.  

Shoaib, M., & Ullah, H. (2019). Female and Male Students’ Educational Performance in 

Tertiary Education in the Punjab, Pakistan. Pakistan Journal of Social Issues, 

X(1), 83-100.  

Shoaib, M., & Ullah, H. (2021a). Classroom Environment, Teacher, and Girl Students’ 

Learning Skills. Education and Urban Society, 53(9), 1039-1063. 

doi:10.1177/00131245211001908 

Shoaib, M., & Ullah, H. (2021b). Teachers' perspectives on factors of female students' 

outperformance and male students' underperformance in higher education. 

International Journal of Educational Management, 35(3), 684-699. 

doi:10.1108/IJEM-05-2020-0261 

Shoaib, M., & Ullah, H. (2025). Gender differentials in academic performance in 

Pakistani higher education*. Educational Research and Evaluation, 1-21.  

Shoaib, M., & Zaman, M. A. (2025). Evaluating Academic Performance in Higher 

Education during COVID-19 A Study of Virtual Learning Environments. 

Pakistan Journal of Law, Analysis and Wisdom, 4(4), 64-78.  

Shoaib, M., Abdullah, F., & Ali, N. (2020). Library Resources and Research 

Environment in Higher Education Institutions: Students’ Satisfaction. Library 

Philosophy and Practice, 1-18.  

Shoaib, M., Abdullah, F., & Ali, N. (2021). A Research Visualization of Academic 

Learning Skills among Students in Higher Education Institutions: A Bibliometric 

Evidence from 1981 to 2020. Library Philosophy and Practice, 5579, 1-34.  

Shoaib, M., Abdullah, F., Naqvi, S. A. A., & Ditta, A. (2024). Social Distancing, Social 

Isolation, and Fake News during COVID-19 Pandemics: A Case of Family Life 

in Pakistan. Pakistan Journal of Law, Analysis and Wisdom, 3(4), 105-120.  



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 3 No. 12 (December) (2025)  

639  

Shoaib, M., Ahmed, R., & Iqbal, S. (2025). Female Acceptability in Stem Higher 

Education in Pakistan: The Interplay of Careerist Femininity, Job Oriented, and 

Family Orientation. Journal for Current Sign, 3(3), 181–202.  

Shoaib, M., Ahmed, R., & Usmani, F. (2025a). Empirical Study on Acceptability and 

Resistance to Feminization in STEM Fields at the Higher Education Level. 

Physical Education, Health and Social Sciences, 3(3), 135–143.  

Shoaib, M., Ahmed, R., & Usmani, F. (2025b). Feminization in STEM Fields in Higher 

Education in Pakistan: A Case of Female Acceptability and Resistance. Social 

Science Review Archives, 3(3), 646–660.  

Shoaib, M., Ahmed, R., Iqbal, S., & Abdullah, F. (2025). Feminization of STEM 

Education in Higher Education: Arrays of Acceptability and Resistance. Research 

Consortium Archive, 3(2), 1002-1021.  

Shoaib, M., Ahmed, R., Zaman, M. A., & Abdullah, F. (2025). Exploring Acceptability 

and Resistance to Feminization in STEM Fields: An Empirical Perspective from 

Higher Education. Dialogue Social Science Review (DSSR), 3(7), 722–736.  

Shoaib, M., Ali, N., Anwar, B., & Abdullah, F. (2022). Library services and facilities in 

higher education institutions during coronavirus disease (COVID-19) in Pakistan. 

Journal of Information Science, 1-14.  

Shoaib, M., Ali, N., Anwar, B., & Shaukat, B. (2021). Plotting the Literature on Learning 

Outcomes and Academic Performance in Higher Education from 2001 to 2020: A 

Scientometric Analysis. Library Philosophy and Practice, 5919, 1-24.  

Shoaib, M., Ali, N., Anwar, B., Rasool, S., Mustafa, R.-e., & Zici, S. (2021). Research 

Visualization on Teaching, Language, Learning of English and Higher Education 

Institutions from 2011 to 2020: A Bibliometric Evidences Library Philosophy and 

Practice, 5677, 1-27.  

Shoaib, M., Ali, R., & Akbar, A. (2021). Library Services and Facilities in Higher 

Education Institutions in Pakistan: Satisfaction of Patrons. Library Philosophy 

and Practice, 1-19.  

Shoaib, M., Ali, S. R., & Abbas, Z. (2024). Self-Fulfilling Prophecy of Learning Skills 

Among Students in Higher Education. Pakistan Journal of Law, Analysis and 

Wisdom, 3(7), 164-177.  

Shoaib, M., Ali, S. R., & Kausar, N. (2025). Gender Disparity on Teaching Materials, 

Communication, Institutional Support, and Learning Achievements of the 

Students in Higher Education in Pakistan. International Journal of Social Sciences 

Bulletin, 3(7), 169-183.  

Shoaib, M., Ali, S. R., Iqbal, S., & Abdullah, F. (2025a). An Empirical Study of 

Instructional Flexibility, Classroom Climate, and Collaborative Learning 

Opportunities in Higher Education. Pakistan Journal of Social Science Review, 

4(8), 246–264.  

Shoaib, M., Ali, S. R., Iqbal, S., & Abdullah, F. (2025b). Gender Inequality in 

Communication and Access to Resources Across Residential Contexts at Tertiary 

Level. Research Consortium Archive, 3(4), 2132-2150.  

Shoaib, M., Ali, S. R., Iqbal, S., & Abdullah, F. (2025c). A Study of Gender Disparity in 

Enrolment, Classroom Participation, and Learning Conditions in Higher 

Education. Annual Methodological Archive Research Review, 3(12), 446-465.  

Shoaib, M., Ali, S. R., Iqbal, T., & Abdullah, F. (2025a). Gender Disparity in Learning 

Achievements of the Students in Higher Education in Pakistan. International 

Journal of Social Sciences Bulletin, 3(6), 840-853.  



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 3 No. 12 (December) (2025)  

640  

Shoaib, M., Ali, S. R., Iqbal, T., & Abdullah, F. (2025b). Learning Modalities and 

Academic Engagement in Higher Education: A Sociological Study of Group-

Study, Online Learning, and Self-Study. Journal of Management Science 

Research Review, 4(4), 1941–1959.  

Shoaib, M., Ali, S. R., Iqbal, T., & Abdullah, F. (2025c). The Self in Action: 

Performativity, Prophecy, and Responsiveness among Higher Education 

Students. Journal for Cultural Research, 3(12), 516–530.  

Shoaib, M., Anwar, B., & Mustafa, R.-E.-. (2022). Moral Literacy and Islamic Values 

among Students at Tertiary Level. Al-Āfāq Islamic Research Journal, 2(2), 1-11.  

Shoaib, M., Anwar, B., & Rasool, S. (2022). Factors Affecting EFL Teaching Skills at 

Higher Education Institutions in Pakistan: An Analysis of Teachers’ Perspective. 

Pakistan Journal of Language Studies, 15(1), 1-15.  

Shoaib, M., Batool, F., Kausar, N., & Abdullah, F. (2025). Research on Learning 

Modalities A Bibliometric Study of Global Scholarship (2001–2023). 

International Journal of Social Sciences Bulletin, 3(8), 1083-1101.  

Shoaib, M., Fatima, U., & Jamil, R. (2021). Academic Library and Students' Learning at 

University Level: Nothing is Pleasanter than Exploring a Library. Library 

Philosophy and Practice, 1-19.  

Shoaib, M., Iqbal, A., & Iftikhar, I. (2025). Engagement of Students in Learning in 

Higher Education: The Role of Academic Library Spaces. The Regional Tribune, 

4(3), 311-328.  

Shoaib, M., Iqbal, S., & Tahira, G. (2021). Digitalization of Academic Libraries in 

Higher Education Institutions during COVID-19 Pandemic. Library Philosophy 

and Practice, 1-15.  

Shoaib, M., Iqbal, S., Rasool, S., & Abdullah, F. (2025). A Sociological Perspective on 

Gender Disparities in Higher Education in Pakistan. International Journal of 

Social Sciences Bulletin, 3(10), 560-572.  

Shoaib, M., Kausar, N., Ali, S. R., & Abdullah, F. (2025). Gender Disparity in Learning 

Achievements in Higher Education: Insights from a Literature Review. Policy 

Research Journal, 3(6), 634–648.  

Shoaib, M., Mustafa, R.-E.-., & Hussain, K. G. (2022). Revisiting Classroom 

Environment and Academic Performance of the Students in Higher Education 

Institutions. Pakistan Journal of Social Research, 4(3), 969-986.  

Shoaib, M., Mustafa, R.-E.-., & Hussain, K. G. (2023). Citing the Empirical Shreds of 

Electronic Evidence on Pedagogical Skills Employing Bibliometric Analysis 

from 2001- 2020. Pakistan Journal of Social Research, 5(2), 1050-1062.  

Shoaib, M., Rasool, S., & Anwar, B. (2021). Evaluating Research Support Facilities to 

University Students during COVID-19. Library Philosophy and Practice, 4953(1), 

1-18.  

Shoaib, M., Rasool, S., & Iqbal, S. (2025a). Gendered Reflections on Third Space 

Pedagogy and Classroom Practices in Higher Education in Pakistan. Physical 

Education, Health and Social Sciences, 3(4), 374–385.  

Shoaib, M., Rasool, S., & Iqbal, S. (2025b). Sociological Perspectives on Inclusive 

Pedagogy in Higher Education Classrooms in Pakistan. Social Science Review 

Archives, 3(4), 1845–1854.  

Shoaib, M., Rasool, S., & Iqbal, S. (2025c). Trends and Paradoxes of Gender in Higher 

Education in Pakistan. Pakistan Journal of Law, Analysis and Wisdom, 4(9), 37-

51.  



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 3 No. 12 (December) (2025)  

641  

Shoaib, M., Rasool, S., & Zaman, M. A. (2025a). Feminist Pedagogies and Gender 

Sensitive Teaching Practices in Pakistani Higher Education. Social Science 

Review Archives, 3(4), 179–190.  

Shoaib, M., Rasool, S., & Zaman, M. A. (2025b). Feminist Praxis and Pedagogical 

Approaches in Higher Education in Pakistan. Pakistan Journal of Law, Analysis 

and Wisdom, 4(8), 145-160.  

Shoaib, M., Rasool, S., & Zaman, M. A. (2025c). Gender and Cultural dynamics in 

Shaping Pedagogical Practices in Pakistani Higher Education. Physical 

Education, Health and Social Sciences, 3(4), 105–118.  

Shoaib, M., Rasool, S., Anwar, B., & Ali, R. (2023). Academic library resources and 

research support services to English teachers in higher education institutions. 

Journal of Electronic Resources Librarianship, 35(1), 17-27.  

Shoaib, M., Rasool, S., Iqbal, S., & Abdullah, F. (2025a). Empowerment of Females 

Through Knowledge in Higher Education in Pakistan. Journal of Media Horizons, 

6(5), 636-648.  

Shoaib, M., Rasool, S., Iqbal, S., & Abdullah, F. (2025b). A Sociological Analysis of 

Gender and Digital Pedagogy in Higher Education: Perspectives from Pakistani 

Context. Journal of Media Horizons, 6(5), 968-981.  

Shoaib, M., Rasool, S., Kalsoom, A., & Ali, S. R. (2025). Exploring Gender-Based 

Dissimilarities in Educational Outcomes at the Tertiary Level: A Review of 

Existing Literature. Policy Research Journal, 3(7), 287–302.  

Shoaib, M., Rasool, S., Zaman, M. A., & Abdullah, F. (2025). Gendered Pathways and 

Global Knowledge Flows in the Transformation of Pakistani Higher Education. 

International Journal of Social Sciences Bulletin, 3(10), 308-322.  

Shoaib, M., Rasool, S., Zaman, M. A., & Ahmed, R. (2025). An Empirical Insight into 

Acceptability and Resistance to Feminization in STEM Fields at the Higher 

Education Level. Research Consortium Archive, 3(3), 157-178.  

Shoaib, M., Shamsher, A., & Iqbal, S. (2025). A Systematic Review of Academic 

Library Spaces as Facilitators of Student Engagement in Higher Education 

Learning. The Knowledge, 4(1), 123-134.  

Shoaib, M., Shamsher, A., & Iqbal, S. (2025). Understanding Student Engagement in 

Higher Education: The Contribution of Academic Library Spaces. ProScholar 

Insights, 4(1), 245-257.  

Shoaib, M., Shehzadi, K., & Abbas, Z. (2023). Contemporary Research on Learning 

Spaces and Teacher Effectiveness in Higher Education. Pakistan Journal of Law, 

Analysis and Wisdom, 2(03), 352–369.  

Shoaib, M., Shehzadi, K., & Abbas, Z. (2024a). Inclusivity and Teachers’ Aptitude in 

Higher Education in Pakistan. Pakistan Journal of Law, Analysis and Wisdom, 

3(6), 219-237.  

Shoaib, M., Shehzadi, K., & Abbas, Z. (2024b). Inclusivity, Teacher Competency, and 

Learning Environment at Higher Education: Empirical Evidences. Pakistan 

Journal of Law, Analysis and Wisdom, 3(5), 244-261.  

Shoaib, M., Tariq, I., & Iqbal, S. (2025a). Extracurricular Activities in Higher Education: 

Diversity and Inclusion. Regional Lens, 4(1), 174-187.  

Shoaib, M., Tariq, I., & Iqbal, S. (2025b). Intersectionality and Student Inclusion in 

Higher Education: A Study of Class, Residence, Culture, and Extracurricular 

Participation. Journal of Social Horizons, 2(1), 1-14.  



 

Dialogue Social Science Review (DSSR) 
www.thedssr.com 
 
ISSN Online: 3007-3154 
ISSN Print: 3007-3146 
 

Vol. 3 No. 12 (December) (2025)  

642  

Shoaib, M., Tariq, I., Rasool, S., & Iqbal, S. (2025). The Role of Extracurricular 

Activities in Fostering Diversity and Inclusion in Higher Education: A Systematic 

Review. Advance Social Science Archive Journal, 3(2), 1377–1392.  

Shoaib, M., Tariq, M., Shahzadi, S., & Ali, M. (2022). Role of Academic Libraries in 

Online Academic Activities during COVID-19 Outbreak at Tertiary Level: A 

Library is a Thought in Cold Storage. Library Philosophy and Practice, 1-19.  

Shoaib, M., Usmani, F., & Abdullah, F. (2023). Plotting The Literature On Social Work 

Education From 1971-2020: A Scientometric Analysis. Pakistan Journal of Social 

Research, 5(2), 1347-1360.  

Shoaib, M., Usmani, F., & Ali, N. (2022). Citing the Empirical Shreds on Social Welfare 

and Methods of Social Work Employing Bibliometric Analysis From 1971 to 

2020. Pakistan Journal of Social Research, 4(3), 1113-1133.  

Shoaib, M., Waris, T., & Iqbal, S. (2025a). A Review-Based Examination of Gender 

Dynamics in Virtual Learning Environments in Higher Education. Sociology & 

Cultural Research Review, 3(02), 448–454.  

Shoaib, M., Waris, T., & Iqbal, S. (2025a). Assessing Gendered Participation Spaces in 

Online Learning Environments in Higher Education in Pakistan. The Knowledge, 

4(2), 63-74.  

Shoaib, M., Waris, T., & Iqbal, S. (2025b). Gender Dynamics in Online Higher 

Education: Insights from Empirical Evidence. The Regional Tribune, 4(2), 89-

102.  

Shoaib, M., Waris, T., & Iqbal, S. (2025b). Virtual Learning Environments and Gendered 

Spaces in Higher Education in Pakistan: A Quantitative Approach. Regional 

Lens, 4(2), 65-78.  

Shoaib, M., Waris, T., & Iqbal, S. (2025c). A Quantitative Study of Gendered 

Interactions and Spatial Perceptions in Online Higher Education in Pakistan. 

ProScholar Insights, 4(2), 96-108.  

Shoaib, M., Zaman, M. A., & Abbas, Z. (2024). Trends of Research Visualization of 

Gender Based Violence (GBV) from 1971-2020: A Bibliometric Analysis. 

Pakistan Journal of Law, Analysis and Wisdom, 3(7), 203-216.  

Shoaib, M., Zaman, M. A., & Abdullah, F. (2025). Gender and Health through a 

Feminist Lens: Sociological Insights from Pakistan. Research Consortium 

Archive, 3(4), 1075-1086.  

Smith, R., & Brown, K. (2020). Digital platforms and gender disparities in higher 

education. Computers & Education, 150, 103849. 

 


